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ABSTRACT
Objective: To identify possibilities for developing teaching community of practice as a 
permanent training strategy for teaching in vocational nursing education. Method: This is 
a qualitative action research, carried out with vocational training professors and pedagogical 
coordination of a Unified Health System Vocational School of Ceará. Data were collected by 
focus groups and submitted to Bardin’s content analysis, supported by the Qualitative Data 
Analysis Software. Results: Possibilities for the development of teaching community of practice 
were identified by the perception of the need for teacher training, difficulty in reconciling work 
and study, and the feasibility of promoting this training in a group. Conclusion: Teaching 
community of practice, in addition to being a viable strategy for nursing professor education, is 
urgent, as the training of secondary-level workers is crucial for quality of care and consolidation 
of the Unified Health System.
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INTRODUCTION
A professor’s work demands preparation and knowledge 

that goes beyond the specifics of a given area of knowledge so 
that their training needs to be consistent with the demands and 
complexities of being/doing a professor(1,2). It is emphasized that 
teaching is a profession, therefore, it requires the acquisition 
of diverse knowledge and training directed to its exercise, as 
indicated by the knowledge base for teaching theoretical fra-
mework(2), by presenting at least seven categories of knowledge 
needed by the professor for their work: general pedagogical, 
content, students, curriculum, pedagogical content, educational 
contexts and the purposes, purposes and values of education. 
Furthermore, teacher training interferes in student training, 
which makes professors’ training path and their performance 
highly relevant to the quality of teaching-learning.

Specifically in the High School Vocational Training 
(EPTNM – Educação Profissional Técnica de Nível Médio) in nur-
sing, reflecting on professor education is also thinking about the 
training of nursing technicians, workers who occupy a central 
space in nursing/health care in the Unified Health System (SUS 
– Sistema Único de Saúde), due to the high number and magni-
tude of their attributions(3–5). In this context, it is appropriate 
to emphasize the relevance of the space occupied by the SUS 
Vocational Schools (ETSUS – Escolas Técnicas do Sistema Único 
de Saúde), due to the firm commitment to base their training 
processes on the principles of the Brazilian health system(5,6). It 
is understood, therefore, that training for teaching represents an 
extremely valuable topic, considering the urgent need to train 
workers committed to health care in and for SUS.

Still, most of the professors who work at an EPTNM in nur-
sing are nurses, who, predominantly, do not have specific qualifi-
cations for teaching(7,8). For these reasons, the theme of training 
for teaching becomes even more significant and pertinent, with 
a view to a qualified teaching performance that enhances critical, 
reflective and transformative training processes. 

In this scenario, communities of practice emerge as a pri-
vileged place for learning, as they offer their members the 
possibility of interacting, exchanging experiences, negotiating 
meanings and exploring new knowledge in favor of acquisition 
and construction of knowledge. They are conceptualized, in 
general, as a group of people who have a concern, problems 
or enthusiasm about a topic and who deepen their knowledge 
and mastery when they interrelate(9). Therefore, they are made 
up of groups of individuals who have common ideas and plans, 
engaging in the search for practical actions in their favor, pro-
moting learning and training.

Specifically as a way of permanent education for teaching, 
the community of practice presents itself as a fertile ground 
for teacher qualification, since, through sharing teaching expe-
riences and concrete involvement in activities and actions with 
a view to improving teaching, it provides opportunities for the 
review of educational practice itself through critical reflection 
and analysis, in search of teaching professionalism(10).

Moreover, due to the space-time flexibility that admits 
numerous formats, the development of a community of practice 
as a training strategy is a very feasible proposal(9). In community, 
both in person and virtually, professors will be able to learn and 

develop professionally, continuously and reciprocally, in order to 
qualify their teaching by deepening their knowledge.

Considering the above, the objective was to identify possibi-
lities for the development of a teaching community of practice 
as a strategy for permanent training for teaching in vocational 
nursing education.

METHOD

Study Design

This is a qualitative study, of action research type, whose 
theoretical framework was knowledge base for teaching(2), and 
methodological framework, action research(11). 

Study Setting

The study was carried out at an ETSUS in Ceará, Brazil, 
in 2019, which had an ongoing class of the vocational nursing 
course, a characteristic considered as a criterion for inclusion 
of the school in the study. Brazil has 41 ETSUS; of these, 
only five have ongoing classes of the mentioned course, which 
are located in Acre, Amazonas, Ceará, Paraná and Santa 
Catarina. The creation of this school in 2005 represented a 
significant advance in the Permanent Education Policy in 
the municipality and surrounding region, with the mission 
to develop intervention strategies in vocational and health 
worker training(12).

It is worth noting that this ETSUS had already been inclu-
ded in the first stage of the research project developed between 
2018 and 2021, during the PhD of one of the authors, which 
had as locus the five aforementioned schools. Its selection is jus-
tified, because Ceará is the second state with the highest number 
of ETSUS (four), preceded only by São Paulo (seven), which 
currently does not have any school with an ongoing class of the 
course in focus. Furthermore, the school’s ready acceptance of 
being the setting for action research is cited. 

Study Participants

The study included 13 professors of a vocational nursing 
course and the pedagogical coordinator from an ETSUS in 
Ceará. Responding directly for the course, in the case of the 
coordinator, having been a teacher, being teaching or being sche-
duled to act as a professor in the current class of that course, 
for teachers, were defined as inclusion criteria. Being on leave, 
vacation or away from work at the time of data collection were 
defined as exclusion criteria. It should be noted that the appro-
ach and invitation to participants took place in September 2019 
through the creation of a group in a message exchange appli-
cation, with the help of the school secretariat and pedagogical 
and coordination of the course in question. 

Data Collection

The data collection of this action research was structured 
according to the following organizational phases: exploratory 
phase; research topic; problem placement; place of theory; hypo-
theses; seminar; observation field; data collect; learning; for-
mal knowledge/informal knowledge; action plan; and external 
disclosure(11). 



3www.scielo.br/reeusp Rev Esc Enferm USP · 2021;55:e20210238

Ribeiro-Barbosa JC, Silva GTR, Backes VMS, Silva RMO, Oliveira MLC, Fernandes JD

Considering these phases, the exploratory phase took place 
between January and October 2019 from the development of the 
first stage of the research project mentioned above, when it was 
possible to approach the study setting and participants, knowing 
some school characteristics and professors’ training-professional 
profile, making a situational diagnosis. Also, through data publi-
shed on the Ministry of Health portal regarding ETSUS and 
on-site observation, it was possible to further explore the field 
of observation, detecting some problems and potential solutions.

Training for teaching was established as the theme and 
main problem, and the knowledge base for teaching(2) and the 
community of practice(9), as theoretical framework and solution 
hypothesis, respectively. It is pointed out that the community 
of practice was presented to the participants through the avai-
lability of a text about it and a moment of expository and dia-
logued theorizing, addressing its main points. At the time, it 
was highlighted that communities could conform in numerous 
ways, including virtually.

The conducting group, seminar stage, was made up of a rese-
archer, professors and coordinator. The field of observation was 
an ETSUS from Ceará, and data collection was carried out using 
the focus group (FG) technique. Subsequently, the phase of 
learning and articulation between knowledge occurred through 
the sharing of information, discussion of potential actions and 
construction of knowledge. The action plan was educational, 
with a view to community of practice; finally, external disclo-
sure has taken place by publicizing the results with people and 
entities of interest. 

Specifically, data collection used the FG as a technique, 
whose applicability allows extensive discussion through dialo-
gue so that the production of data in a collective space provides 
opportunities for broad thematic problematization, construction 
of knowledge and approximation of the research with partici-
pants’ reality(13). 

Six meetings were held at the school in October 2019, all 
previously scheduled according to participants’ availability, who 
preferred to concentrate them in a single month and at night. 
Such meetings were guided by scripts with debate questions, 
with the first three focused more on knowing the reality of the 
group, its difficulties and needs related to professor education. 
The last three were aimed at the possibility of developing the 
teaching community of practice from the perspective of per-
manent education for teaching. Each meeting had an average 
duration of 1 hour and 55 minutes, totaling 11 hours and 28 
minutes of data collection, and the audios were recorded, later 
transcribed and validated by participants. Also, field notes were 
made during the FG meetings, in order to record the activities 
developed, speeches for retake and the researcher’s perceptions 
and reflections.

Data Analysis and Treatment

Data were subjected to thematic content analysis, which has 
three stages: pre-analysis – initial corpus reading and organi-
zation; material exploration – data exploration for coding and 
categorization; treatment of results and interpretation – identi-
fication of manifest and latent contents present in the collected 
material(14). This analysis was supported by Qualitative Data 
Analysis Software. 

Ethical Aspects

The study observed the ethical and scientific principles 
for research with human beings specified in Resolutions 
466/2012 and 510/2016 of the Brazilian National Health 
Council (Conselho Nacional de Saúde), having been approved by 
the Institutional Review Board, under Opinion 3,556,307, in 
September 2019. All participants signed the Informed Consent 
Form and were identified with the letter P (participant), follo-
wed by an Arabic numeral. 

RESULTS
Participants’ mean age was 36 years, with an interval between 

29 and 49 years, with the majority being female; 85.7% (12) had 
a nursing degree, and the others, in social work and systems 
analysis; 14% (2) of were graduates; less than half, 42.9% (6), 
had graduate training focused on teaching, despite the majority 
working in the classroom for more than six years. 

From data analysis, 70 registration units (RU) emerged, 
organized into six subcategories and, consequently, into two 
categories, detailed below, which identified the possibilities for 
developing the teaching community of practice. It is noteworthy 
that such results come from the development of the FG, whose 
execution was made possible, in a more direct way, from the 
“conduction group” action-research phase. 

Possibilities for the Development of Teaching 
Community of Practice

The possibilities for the development of teaching community 
of practice were identified through the subcategories below:

Perception of the Need for Teacher 
Participants recognized teacher training as necessary for the 

exercise of teaching, since a bachelor’s degree does not qualify 
them for this job. Having a license for teaching was identified 
as a way of approaching the universe of education and prepa-
ration for acting in the classroom, as it allows the acquisition 
of didactic-pedagogical knowledge.

(...) maybe the nurse does not have the knowledge of license for te-
aching, of scholars, of learning methodologies. (...) it turns to the 
question of bachelor’s degree. (P2)
I thought of having a license just for the classroom. (P5)
(...) academic training, it prepares for a bachelor’s degree and not for 
a license for teaching. (P6)

Finding the Difficulty of Reconciling Work  
and Study

Participants found it difficult to work and study at the same 
time, due to lack of time. Thus, seeking courses for teacher qua-
lification and taking time away from work to be in these more 
formal spaces of permanent training was quite difficult. In these 
situations, they had to choose between one or the other and, 
generally, work took on a priority condition.

I think I need to specialize in this and, for lack of time, I can’t now. 
(...) rush of life, it’s not working. (P3)
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(...) it is very hard for us to be able to study and work. Sometimes 
we have to give up our job to study. And sometimes it’s not possible, 
because we have to work. (P5)
And when we think about the busy life that we have, we often go 
away to go somewhere else for that. (P10)

Recognition of the Opportunity to Form a Group 
It was identified that the exchange of experiences, reflection 

and sharing of experiences in the group provide opportunities 
and contribute to the qualification of everyone involved, with a 
view to teaching. Participation in groups makes it viable, the-
refore, to form and cooperate with the formation of the other 
through the collective construction of knowledge. 

This exchange is very important (...), there are people who already 
have some experience in teaching and others who do not have that 
much experience. (P2)
(...) the group reflect on these practices, bring experiences, some ma-
terial, make it available, because you build your knowledge in terms 
of teaching. (P7)
(...) I think it’s very important to have people committed to doing, to 
qualifying, to contributing to this qualification. (P10)

Development of the Teaching Community  
of Practice

The development of a virtual teaching community of practice 
was outlined from the following subcategories:

Acceptance of the Teaching Community of  
Practice Proposal 

The Teaching community of practice proposal was accep-
ted by participants, who qualified it as good and important 
for providing opportunities for the improvement of knowledge 
necessary for teaching.

(...) the community is an opportunity to improve this knowledge 
that is needed. (P7)
I thought it was a very good idea, it is possible. I hope that we reach 
a consensus and that we can do, build this community of practice. I 
liked the idea, I’m super sensitive and I want to participate. (P9)
I think it’s a very important proposal, mainly taking what the 
professor said: “did I ever take a course focused on the pedagogical 
issue?”. (P10)

Indication of Topics of Interest for Discussion in the 
Teaching Community of Practice

Teaching methodologies, construction of lesson plans and 
teaching, assessment methods and Pedagogical Political Project 
were indicated by participants as topics of interest for discus-
sion in the community of practice, whose virtual format was 
appointed as preferential. 

In this virtual community, it can bring (...) about the pedagogical 
issue or teaching method. (P7)

We brought as themes the lesson plan, teaching plan, political peda-
gogical project, methodologies and assessment methods. (P8)
The themes we put up: teaching methodologies, primarily active ones, 
construction of the lesson plan (...), we don’t always have the notion 
of a lesson plan. (P12)

Agreement of Collective Commitments for the 
Teaching Community of Practice

Participants agreed on some collective commitments that 
they considered essential for the enrichment of knowledge and 
accountability of all those involved in the teaching community 
of practice. They mentioned the need for engagement in actions, 
search for personal qualification, commitment to sharing infor-
mation and encouraging participation, rigor to comply with the 
established times for meetings and mutual help.

In commitments, we put engagement in actions (...). As well as 
personal qualification, a specialization, master’s, doctorate. This en-
riches me and ends up enriching the group when this knowledge is 
exchanged. (P8)
Commitments (...), sharing knowledge through the group, encoura-
ging group participation and group meeting times. (P12)
Having commitment, accountability (...) sharing information. (...) 
mutual help. Having accountability, a commitment also in relation 
to the virtual group. (P13)

DISCUSSION
Teacher training was perceived by participants as a neces-

sity, in the understanding that a bachelor’s degree prepares to 
work in specific areas of knowledge and the degree to work in 
the classroom. Associated with this perception, it is relevant to 
highlight the small number of graduates, only 14% (2) of the 
total participants, as well as the fact that only a minority, 42.8% 
(6), have a graduate degree focused on teaching. 

In fact, bachelor’s education, with emphasis here on nursing, 
has a training path focused on care and management activities 
so that little (or nothing) is said about the possibility of tea-
ching as a field of work(15). Furthermore, it is known that the 
offer of a license for teaching in nursing is shy in the scenario 
of national higher education and that the search for graduate 
courses is closely related to the acquisition of knowledge in the 
area of professional practice(16,17). Thus, there is an increasingly 
specialized professorship, far from the other basic knowledge 
of teaching.

The theoretical construct knowledge base for teaching indi-
cates that teaching is a profession and, therefore, requires trai-
ning, whose base structure comprises at least seven categories 
of knowledge, mentioned above(2,18). It is evident that the full 
mastery of the specificity of a given area does not sufficiently 
enable the professor to teach.

The professor, by understanding what permeates and 
demands the teaching-learning process, can seek ways to pro-
mote their qualification, in order to contribute, more effectively, 
to learning. 

However, despite realizing the need for training for teaching, 
the participants found it difficult to work and study at the same 
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time, due to lack of time and rush of life. Certainly, an overloa-
ded and troubled routine makes it difficult to reconcile work and 
study. For most nurses, this arrangement is even more painful 
due to an intense weekly workday, characterized, in general, 
by multi-employment(19,20). As a result, there is a dizzying and 
crowded daily reality, making it difficult to reconcile another 
activity with work, even though this is as essential as profes-
sor education.

Furthermore, it is common for nurses not to recognize the-
mselves as education professionals, an aspect that further hinders 
their access to pathways for teaching qualification(21). Therefore, 
there is a performance of professors, even experienced by the 
long time of teaching, based exclusively on the theoretical-
-practical expertise of their area of knowledge. 

The professionalization of teaching is resumed, since tea-
ching is a complex activity that requires not only the depth of 
understanding of the subject taught, but also the expansion of 
the horizons of knowledge(2). 

Given the perception of the need for teacher training in 
conflict with the realization of the difficulty of working and 
studying at the same time, the recognition of the feasibility of 
forming in a group is highlighted, given the opportunity for 
learning in favor of qualification for teaching. The possibility of 
being in the community, understood here as a more informal 
space for permanent training, provides opportunities for sharing 
experiences and joint learning.

The interaction between professors, in particular, can pro-
voke a look and reflection on their own trajectory of professor 
education and performance and on the trajectory and perfor-
mance of the other as well as collective reflection with discus-
sion and connection of experiences(1). This (self )knowledge and 
(self )reflection of the experience of becoming and acting as a 
professor favors a critical awareness of reality, to the point of 
bringing about changes in the search for an expert professor’s 
knowledge/doing(22). Therefore, the relationship established col-
lectively between these professionals is beneficial and configures 
as a powerful way for professor improvement.

Also, the approximation and exchange of experiences and 
practices in the teaching-learning process among professors 
make it possible to plan joint actions and interrelationship of 
subjects and contents that would probably be conducted in iso-
lation(23). This, in addition to generating the development of 
practice and knowledge of professors, positively reverberates in 
student learning and training.

In this perspective, there is the possibility of developing 
teaching community of practice, whose proposal was accepted 
by the participants, as they glimpsed the potential of permanent 
education to improve the knowledge necessary for teaching. 
As main actors of their learning and considering space-time 
flexibility, as they prefer a virtual format, they realized the possi-
bility of expanding knowledge and skills with a view to teaching 
professionalism, such as Oliveira(24).

Learning in community of practice takes place through 
the continuous interaction between people, who deepen their 
knowledge in a certain area by sharing concerns, problems and 
issues(9). Therefore, community of practice sees learning as a fun-
damentally social phenomenon; therefore, knowing and learning 
is a matter of participating and interacting.

It is worth emphasizing that permanent training, formal or 
informal, is a necessity for the professor, as it allows for conti-
nuous updating and learning, aspects required by the complexity 
of their work, especially in a world of constant change(1,10). It is 
also necessary, when considering the instrumentality required for 
teaching performance, given the requirements and specificities 
for teaching. Professors, therefore, need to be permanently in 
the training process to meet the demands and responsibilities 
arising from teaching.

Insofar as this continuous training process takes place in 
an environment of collaboration and social exchange, taking 
as an example a teaching community of practice, it is possible 
to have individual and collective reflexive movements, aiming 
at the elaboration of joint projects to solve problems, even the 
teaching practice itself (24–26). In this way, professors’ continuous 
professional learning and development can be made possible 
and fostered in the context of community of practice.

Therefore, a teaching community of practice “works as a 
group of professors who exchange, reflect and learn from each 
other, taking as raw material reports about their practices”(10). 
Thus, training for teaching can take place in these spaces of 
exchange and interaction, where professors, by sharing their 
difficulties and successes, anxieties and hopes, learn from each 
other towards facing the challenges experienced in teaching 
and with a focus on professionalizing teaching. Furthermore, 
referential knowledge for teaching practice and new meanings 
about teaching can be built on significant experiences and their 
exchanges among professors(23,27). 

Based on the understanding that in the community of prac-
tice there is a set of problems or central themes that are of inte-
rest to all members, the study participants, based on their reality 
and performance in the classroom, suggested some themes for 
discussion in the community, whose didactic-pedagogical cha-
racter was remarkable. The pedagogical knowledge of those who 
have a bachelor’s degree is shallow and deficient(21) so that the 
need to expand this knowledge, categorically manifested in this 
study, assumes a strategic and irreplaceable place in the exercise 
of teaching.

Participants’ manifestation around didactic-pedagogical 
improvement, such as teaching methods, lesson plan and asses-
sment, endorsed the relevance of knowledge base for teaching(2), 
in particular Pedagogical Content Knowledge, which emphasi-
zes the ability to relate content to the most appropriate method, 
also considering Student Knowledge, Curriculum Knowledge 
and General Pedagogical Knowledge. 

The reflections they made, identifying either a proximity 
or a distancing from the knowledge base for teaching fra-
mework(2), was one of the reasons why it aroused great interest 
in its deepening. 

It is worth noting that there is a need for mutual commit-
ment between members so that the discussion of topics, the 
exchange of experiences and learning through the community 
of practice effectively take place(9). This commitment is what 
makes a community of practice a community, being a source 
of coherence and resting on individual accountability to the 
collective(9,28). 

As commitments, engagement in actions, seeking personal 
qualification, sharing information, encouraging each other’s 



6 www.scielo.br/reeusp

Teaching community of practice: permanent training strategy for teaching vocational training in nursing

Rev Esc Enferm USP · 2021;55:e20210238

participation and paying attention to the established times 
for meetings and mutual help were agreed. The agreement 
of commitments helps in the relationship between members 
and keeps them connected(9), which will make the Teaching 
community of practice more solid and successful. It is inte-
resting to point out that other commitments can be added 
later, throughout the community’s practice, and there may be 
more committed members in relation to others(9). One way or 
another, these (re)arrangements happen (and are necessary) 
in order to contextualize and keep the community of prac-
tice productive.

In addition to mutual commitment, there are also two inhe-
rent and indispensable properties of community of practice such 
as joint venture and shared repertoire(9). This includes words, 
instruments, ways of doing things, symbols, etc., that the com-
munity produces and adopts in the course of its existence. The 
former, in turn, is related to the capacity for collective bargaining 
that reflects mutual commitment. Thus, all these elements enable 
the sharing of meanings and knowledge. 

The teaching community of practice, as a possibility for 
permanent teacher training, provides opportunities for socia-
lization of daily difficulties of teaching and exposes the gaps 
in knowledge regarding this work. It also enables the sharing 
of successful experiences and the exchange of experiences, in 
the sense of internalizing and recreating the knowledge that is 
cogent to teaching. 

The development of the teaching community of practice in 
focus has an expressive potential, considering that one of the 
participants was the pedagogical coordinator of the school unit. 
Thus, there is a real openness and interest by the school in qua-
lifying its professors, in the understanding that it is necessary to 
institutionally commit to a critical, ethical, humanized training 
of workers for nursing/health care in SUS. 

Furthermore, the participation of a professor from out-
side the nursing area also allows for a glimpse of the possi-
bility of involving professors from other areas and courses 
from ETSUS itself. This perspective of composition of the 
teaching community of practice brings out the wealth of 
experiences that can be shared and the powerful knowledge 
that can be collectively built for a qualified and transforming 
teaching performance.

Study Limitations

The study limitations are presented by the quantity of a 
school as research setting, by the heterogeneity of FG partici-
pants regarding the number and attendance per meeting and 
by the short time for monitoring the teaching community of 
practice development.

Implications for the Advancement of Scientific 
Knowledge for Health and Nursing 

The study points to the indispensability of training for tea-
ching in vocational nursing education for an expert teaching 
practice, with a consequent improvement in the quality of trai-
ning of mid-level workers for nursing/health care, boosting the 
movement for teacher training policies for EPTNM. It also 
presents community of practice as a favorable space for profes-
sors’ continuous learning and improvement.

CONCLUSION
The perception of the need for teacher training as well as the 

finding of the difficulty of reconciling work and study and the 
recognition of the opportunity to form a group by participants 
point out the possibility of developing a teaching community of 
practice from the perspective of permanent training for teaching 
in vocational nursing education. To develop it, some topics of 
interest were indicated for discussion and collective commit-
ments were agreed to keep the community of practice active 
and productive. 

The permanent training of professors is an important issue 
in the current setting of the teaching-learning process, as their 
training and performance are related to quality of education. 
This agenda gains even more emphasis when considering voca-
tional nursing education, as most nurses start teaching without 
specific preparation and the technician’s work occupies a relevant 
place in health care.

It is therefore urgent to discuss and design ways of teacher 
training for professors of vocational nursing education so that 
they are a critical stimulus for their teaching practices and pro-
vide opportunities for a continuous training path. In this way, 
it will be possible to strengthen the differentiated training of 
health professionals aware of their social commitment, with 
quality of care and SUS. 

In this context, the teaching community of practice presents 
itself as a collective mode of learning for professors, as it allows 
the development of fundamental knowledge to their educational 
practice through the socialization of practical experiences and 
knowledge among peers. Each community of practice member 
can collaborate with precious elements in the search for quali-
fication for teaching, cooperating for the personal and profes-
sional improvement of everyone involved.

By functioning as a group of vocational nursing professors 
who learn from each other through interaction and mutual com-
mitment, the teaching community of practice can be characte-
rized as a powerful way of permanent education for teaching. It 
is thus configured as a viable investment and a possible reality 
for teaching qualification that is so essential for the quality of 
education and excellence in health/nursing training. 

RESUMO
Objetivo: Identificar possibilidades para o desenvolvimento de Comunidade de Prática docente como estratégia de formação permanente para 
a docência na educação técnica em enfermagem. Método: Pesquisa qualitativa do tipo pesquisa-ação, realizada com professores do curso técnico 
em enfermagem e coordenação pedagógica de uma Escola Técnica do Sistema Único de Saúde do Ceará. Os dados foram coletados por grupos 
focais e submetidos à análise de conteúdo de Bardin, com suporte do Qualitative Data Analysis Software. Resultados: Possibilidades para o 
desenvolvimento de comunidade de prática docente foram identificadas mediante a percepção da necessidade de formação docente, dificuldade 
de conciliar trabalho e estudo e viabilidade de promover esta formação em grupo. Conclusão: A comunidade de prática docente, além de ser 
uma estratégia viável para a formação docente em enfermagem, é premente, pois a formação de trabalhadores de nível médio é determinante 
para a qualidade do cuidado e consolidação do Sistema Único de Saúde.
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DESCRITORES
Docentes de Enfermagem; Capacitação de Professores; Docentes; Educação Técnica em Enfermagem; Enfermagem; Sistema Único de Saúde.

RESUMEN
Objetivo: Identificar posibilidades para el desarrollo de una comunidad de práctica docente como estrategia de formación permanente para la 
docencia en educación técnica en enfermería. Método: Investigación cualitativa del tipo investigación-acción, realizada con profesores del curso 
técnico en enfermería y coordinación pedagógica de una Escuela Técnica del Sistema Único de Salud de Ceará. Los datos fueron recopilados 
por grupos focales y enviados al análisis de contenido de Bardin, con el apoyo del software de análisis de datos cualitativos. Resultados: Se 
identificaron posibilidades para el desarrollo de una comunidad de práctica docente a través de la percepción de la necesidad de formación 
docente, la dificultad para conciliar trabajo y estudio, y la viabilidad de promover esta formación en grupos. Conclusión: La comunidad de 
práctica docente, además de ser una estrategia viable para la formación del profesorado de enfermería, es urgente, pues la formación de los 
trabajadores del nivel secundario es fundamental para la calidad de la atención y la consolidación del Sistema Único de Salud.

DESCRIPTORES
Docentes de Enfermaría; Formación del Profesorado; Docentes; Graduación en Auxiliar de Enfermería; Enfermaría; Sistema Único de Salud.
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