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ABSTRACT

Introduction: Professional master’s programs propose to develop educational products with applicability in the student’s professional field.
To guarantee the quality of the products developed, the Coordination for the Improvement of Higher Education Personnel (CAPES) has over
time been improving the way in which these products are evaluated, guiding them based on the following criteria: adherence, impact, access,
applicability, innovation and complexity.

Objective: To analyze the educational products developed by MPES according to the CAPES criteria.

Methods: This is a quantitative-qualitative research study of the documentary analysis type. It includes educational products that are derived
from TACCs produced between 2020 and 2023, available in the institutional repository, and those not linked to the research project and line
of research are excluded. The collected data were converted into graphs for quantitative analysis, and the selected products were subjected to
Bardin’s content analysis.

Results: One hundred educational products were evaluated, of which six were excluded, leaving 94; of these, 92.6% were classified as technological
and 7.4% as technical. All are replicable. They have high applicability (68.1%) and achieved scope, while 31.9% have potential scope. 75.5% have
medium innovative content, 18.1% have low innovative content and 3.2% have high innovative content. Complexity was classified as medium in
68.1% of the products, low in 17% and high in 14.9%.

Final considerations: The analysis of the educational products generated at MPES allows us to reflect on the training possibilities and tensions
that permeate academic production in the field of health education. Based on this, the creation of new products can be directed, offering
improvements to previous proposals.

Keywords: documentary analysis; educational technology; teaching materials.

RESUMO

Introdugao: Os mestrados profissionais propéem a elaboragdo de produtos educacionais com aplicabilidade no campo de atuagdo profissional
do discente. Para garantir a qualidade dos produtos desenvolvidos, a Coordenacdo de Aperfeicoamento de Pessoal de Nivel Superior (Capes) vem
aperfeicoando, ao longo do tempo, a forma de avaliagdo desses produtos, orientando-os a partir dos seguintes critérios: aderéncia, impacto, acesso,
aplicabilidade, inovagédo e complexidade.

Objetivo: Este estudo teve como objetivo analisar os produtos educacionais desenvolvidos em um mestrado profissional em Ensino na Saude (MPES),
segundo os critérios da Capes.

Método: Trata-se de uma pesquisa qualiquantitativa, do tipo andlise documental. Incluiram-se produtos educacionais derivados dos trabalhos
académicos de conclusdo de curso produzidos no periodo de 2020 a 2023, disponiveis no repositério da instituicdo, e excluiram-se aqueles que ndo tinham
vinculo com o projeto e a linha de pesquisa. Converteram-se os dados coletados em grdficos para a andlise quantitativa, e os produtos selecionados
foram submetidos a andlise de contetido de Bardin.

Resultados: Foram avaliados cem produtos educacionais, dos quais seis foram excluidos, restando 94; destes, 92,6% foram classificados como
tecnoldgicos e 7,4% como técnicos. Todos sdo replicdveis. Dos produtos educacionais classificados, 68,1% possuem alta aplicabilidade e abrangéncia
realizada, enquanto 31,9% tém abrangéncia potencial. Além disso, 75,5% tém médio teor inovativo; 18,1% baixo teor inovativo e 3,2% tém alto teor
inovativo. A complexidade foi classificada como média em 68,1% dos produtos, baixa em 17% e alta em 14,9%. Conclusao: a andlise dos produtos
educacionais permite refletir sobre as possibilidades formativas e as tensdes que atravessam a produ¢do académica no campo do ensino na saude. A
partir dai é possivel direcionar a criagéo de novos produtos, aperfeicoando o que jd vem sendo proposto.
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INTRODUCTION

The Professional Master’s Degree (MP) is a type of stricto
sensu postgraduate course that combines academic knowledge
and professional practice, with afocus on qualifying professionals
capable of responding in an innovative and contextualised way
to the concrete demands of the world of work.

As defined by the Coordination for Higher Level
Education (CAPES), the curricular structure of a professional
master’s degree must emphasise the connection between up-
to-date knowledge, mastery of the relevant methodology and
application geared to the specific field of professional activity.
The final coursework must always be linked to real problems in
the student’s area of expertise, in accordance with the nature of
the area and the purpose of the course'.

The Professional Master’s in Health Teaching is a
strategic response to the need to qualify teaching in the field
of health, promoting the articulation between pedagogical
knowledge and care practice. Based on the identification of a
problem situation in their day-to-day work, master’s students
are challenged to critically investigate the issue, resulting in
the development of an educational product applicable to
their reality, as well as the production of a scientific article that
systematises the process and its results?.

An educational product (EP) can be defined as an object
that facilitates a learning experience, that is, an experience of
change and enrichment in some sense. It is the tangible result
of a teaching or learning activity?.

In its guidelines, CAPES, the body that periodically
assesses master’s programmes, establishes that these products
must meet certain criteria: adherence, impact, applicability,
innovation and complexity*>. These criteria were established
following the publication of a document produced by the
Technical Production Working Group in 2019. The document
proposed applying these parameters to all areas of assessment*.

When it comes to evaluation in the field of teaching,
authors such as Hentges et al® emphasise the need to gather
evidence to prove the relevance of products, demonstrating
their effective contribution to both teaching and learning
processes and professional practice. According to Coelho’,

For these EPs to fulfil their role effectively, it is essential
to carry out research to assess their effectiveness. The
creation ofthese materials should not be arbitrary, but
based on well-structured evaluation processes. This is
crucial in order to minimise the variability inherent
to interventions and the different contexts in which
they are applied, which can result in inconsistent,
biased or insufficiently detailed data, hindering the
interpretation of results and the generalisability of
conclusions’.

Methodologies for developing and evaluating
processes and products are being widely discussed in Brazilian
postgraduate programmes, reinforcing the need to expand
discussions on effectiveness, impact and innovation potential
relevant to teaching’. Despite there being interest, a lack
of studies on the evaluation and validation of educational
products persists. Most research has focused on descriptive
approaches, with an emphasis on different disciplines, but not
specifically on the area of health teaching®'°.

Considering the existence of official CAPES guidelines
on the development of educational products, this research
aims to analyse the educational products developed in the
Professional Master’s Degree in Health Teaching (MPES) at the
Federal University of Alagoas (UFAL), in order to verify their

compliance with the criteria established by the agency.

METHOD

This study adopts a quantitative and qualitative
methodological approach, based on documentary analysis.
The research focuses on the analysis of educational products
developed by master’s students from a Professional Master’s
programme in Health Teaching.

Documentary analysis was used as a methodological
strategy, as it allows for the systematic investigation of
written records, with a view to understanding, categorising
and interpreting the information contained therein.
This approach is not limited to describing explicit data,
but makes it possible to identify patterns, infer implicit
meanings and critically contextualise the content analysed.
It is used in various areas of knowledge to analyse texts,
reports, legislation, minutes, digital archives, among others,
consisting of a broad and intense examination of as yet
unprocessed documents''.

The methodological process initially consisted of
reading the abstracts of the educational products from the
academic final courseworks (TACC) produced by MPES students
between 2020 and 2023, after the publication of the RT- CAPES
2019, archived in the programme repository, which can be
accessed via an electronic link. Products with no link to the
research line or project or whose access was unavailable — with
expired or unavailable links — were excluded.

The educational products were classified according
to CAPES criteria by three researchers experienced in health
teaching and familiar with assessing professional master’s
degree products. The raters initially read through the materials
independently. Subsequently, consensus meetings were held to
discuss the differences identified, which were resolved by joint
analysis based on CAPES guidelines and specialised literature,
until the raters reached agreement.
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As this is
exploratory-descriptive objective, the intention was not to

a qualitative investigation with an
use inferential analyses of inter-rater agreement, such as
the kappa coefficient. Nonetheless, methodological rigour
was ensured through independent reading of the materials,
the prior and explicit definition of the classification criteria
and the adoption of a systematic process for the consensual
resolution of identified disagreements.

A form was drawn up to systematise the registration and
evaluation of products, allowing for objective and standardised
responses. The rater ticked the corresponding options (yes or
no) or the most appropriate rating for each item. Initially, the
identification of the product and the title of the TACC to which
it is linked were recorded, taking into account the possibility
of the same work giving rise to more than one product, as
long as the inclusion criteria were met. Next, aspects such as
technical or technological nature, adherence to objectives,
impact, applicability and the possibility of replication in other
contexts were analysed. When confirmed, the applicability was
indicated as being of high or potential scope. The degree of
innovation was also assessed — high, medium, low or absent —
and the level of complexity of the product, classified as high,
medium or low, depending on its nature and the requirements
for implementation.

According to CAPES guidelines, an educational product
is considered technological whenits creation is the result of new
knowledge; when it results from the application or adaptation
of pre-existing knowledge, it is classified as a technical product®.
Adherence refers to the degree to which the product is linked
to the research project developed by the master’s student and
its alignment with the programme’s line of research. Impact,
in turn, relates to the significant insertion of the product into
the author’s professional context, by proposing practical and
contextualised solutions to real problems identified in their
area of work. This articulation between thematic relevance and
applicability in the professional field is fundamental for the
product to fulfil its transformative role in health education®'.

As far as applicability is concerned, the evaluation
guidelines recommend considering the resource’s ability to
reach and its suitability for the target audience, in terms of
language, format and means of dissemination. Complexity
refers to the diversity of actors involved, the relationships
established and the knowledge required to develop and
implement the product’.

It should be noted that, prior to the publication of RT-
CAPES 2019, activities such as classes, presentations or similar
actions were often accepted as educational products, even
when they did not fulfil clear pedagogical objectives or were
not adequately linked to the corresponding line of research.

This practice revealed the absence of defined criteria to ensure
the educational relevance and effective contribution of these
products to academic or professional development.

Content Analysis, following Bardin’s method', was used
as a data analysis technique to examine underlying meanings
and patterns in the materials analysed, involving stages such
as: a) identification and selection of documents that meet
the research objective; b) analytical reading: focus on central
content, as well as implicit aspects; ¢) categorisation and coding;
d) organisation of information into categories to facilitate
interpretation; e) triangulation: integration of documentary
data with other research sources to validate conclusions™.

Once these methodologies were aligned with the
evaluation of the educational products, the documentary
analysis made it possible to interpret them in the light of the
Capes criteria, taking into account the objectives of the research,
the nature of the products analysed and the training purposes
of the professional master’s programme itself. In this context,
the method helped to identify the existence of good practices
and the prevalence of innovative formats (such as podcasts or
mobile applications), as well as analysing the adherence of the
products to the master’s students’ lines of research.

As it involved analysing publicly accessible documents
by browsing the institutional repository, and because it did
not involve the use of instruments such as interviews or
questionnaires, the study did not need to be submitted for
ethical appraisal.

The quantitative data was converted into tables and
graphs, showing the distribution behaviour of the variables
in percentiles.

RESULTS AND DISCUSSION

This research resulted in 100 papers retrieved in the period
investigated, six were excluded after applying the eligibility
criteria, resulting in a final sample of 94 educational products. The
analysis covered the criteria of adherence, impact, applicability,
innovation and complexity, in the light of content analysis.
Among the papers excluded, three were not characterised as
educational products and three could not be accessed due to
expired links. From this sample, the products were described
and discussed in terms of their type, degree of innovation and
potential for application in different training contexts.

During the reading of the abstracts, it was noted
that the writing style varied between the papers, revealing
the absence of a presentation standard adopted by the
institution. Several summaries presented limited information,
making it difficult to understand the product developed. Only
a minority provided a clearer, more structured description
of the educational resource. Thus, the full evaluation of the
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products depended on access to the complete material, that
is, the TACCs developed by the master’s students. Nonetheless,
most of the products analysed essentially met the criteria
established by CAPES? for educational products within the
scope of professional master’s programmes.

According to the CAPES Technical Group*, the same
product can take on different classifications depending on
how these five criteria are integrated into the development
and purpose of the production. This distinction therefore
requires a critical and reasoned analysis of the constituent
elements of each product, based on the intentionality of the
researcher, the originality of the proposal and the potential of
the MPES. Understanding this nuance is essential for guiding
master’s students in the construction of products that are
coherent with the objectives of the professional master’s
programme, strengthening the connection between practice
and the production of applicable and innovative knowledge, in
accordance with the parameters established by CAPES.

In terms of type, 92.6% of the products originating from
the MPES are technological, the result of the application of new
scientific knowledge, with a higher degree of novelty. On the
other hand, technical products account for around 7.4% of the
materials; in this case, they are productions derived from the
use of existing knowledge (Graph 1).

Products that have a strong impact on professional
practice, propose innovative solutions to everyday challenges,
articulate different types of knowledge and involve multiple
actors tend to be classified as technological. On the other hand,
those that use already consolidated approaches, even if they

are relevant and contextualised, are closer to the profile of
technical products*.

Among the products with the greatest technological
potential are those involving the use of digital tools,
interactive games, online simulators or platforms to support
teaching and clinical decision-making. These examples
demonstrate innovation in both form and content, as well
as requiring greater technical complexity to implement. On
the other hand, the products that generated workshops
based on traditional methodologies, manuals and booklets
with content adapted to specific audiences - although
pertinent and applicable - tend to be configured as technical
products, especially when they fail to incorporate elements
of technological innovation.

Analysis of educational products

Analysing the 94 educational products developed by
MPES students between 2020 and 2023 revealed that they
all meet the criteria of adherence, impact, applicability and
complexity to some degree. In addition, 95.7% had some
element of innovation, which demonstrates the authors’
commitment to proposing significant solutions for health
teaching. Table 1 shows the stratification of products by
assessment criterion, in number and percentage.

These criteria were essential for measuring the
quality and relevance of MPES products in the educational
and professional context, reflecting their contribution to
the advancement of academic training and effectiveness in

resolving practical issues in the field of health.

Graph 1. Classification of educational products into technical and technological, according to CAPES criteria.

m Technical product

Source: Developed by the authors (2025)

= Technological product
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Table 1. Stratification of educational products according to
the CAPES assessment criteria.

Criteria Number Percentage
ADHERENCE 94 100 %
IMPACT 94 100 %
APPLICABILITY
High applicability 64 68.1 %
Potential applicability 30 31.9%
Replicability 94 100 %
INNOVATION
High innovative content 3 33%
Medium innovative content 71 78 %
Low innovation content 17 18.7 %
No apparent innovation 3 32%
COMPLEXITY
High complexity 13 14.9 %
Medium complexity 64 68.1 %
Low complexity 17 17 %

Source: Developed by the authors (2025).

The definition of adherence includes the degree
to which the educational product is aligned with the
programme’s line of research and institutional objectives,
ensuring that its design responds to the expected academic
and social demands. Impact, on the other hand, refers to the
actual changes brought about by the implementation of the
product, measuring its ability to generate concrete benefits
in the teaching-learning process or in professional practice®.

The educational products showed 100% adherence
and impact, demonstrating full alignment with institutional
guidelines and adequate response to the needs of the
educational and social context. This result reflects the high
relevance of the projects to the field of health and suggests
that the products have fulfilled their role in generating concrete
benefits for the target audiences.

The extract from the product entitled “Teacher
development workshop through art”’ reflects this premise:

The most prominent challenge is the weaknesses of the
teaching staff, such as difficulties in interaction, unity,
relationships and communication, as well as a lack
of openness to change and the use of new teaching
methodologies. One of the strategies suggested was to
reactivate the teacher development policy and make
the planning week more dynamic'™.

The product entitled “How would you like to be told
difficult news?"'¢ also reveals this direction:

The video [...] helps and engages students to solve
problems and awakens their desire to delve deeper into
subjects [...], with the aim of explaining, helping and
elucidating the most relevant points within bad news
communication’s.

This coherence between proposal and application is
in line with the CAPES guidelines, which prioritise the social
and institutional impact of the products of professional
master’s programmes*.

According to Pereira et al’, institutional adherence and
social impact are fundamental aspects in the evaluation of
educational products in professional programmes, as they reflect
the practical relevance and contribution to the health system.

In turn, the applicability criterion assesses how well an
educational product fits the needs of the target audience and
how capable it is of being used in different contexts.

In terms of this criterion, 68.1% of the papers were
highly applicable, demonstrating that they effectively reached
their target audience, while 31.9% of the products showed the
potential to reach other areas of activity. This data shows that
the majority of educational products are of immediate use, but
thereis also a promising field for expansion, indicating potential
for dissemination and adaptation to other realities (Graph 2).

Examples with potential scope as educational products
are identified in the following excerpts:

[...] that this educational video is a tool used for EPS and
that it can help in understanding the idiosyncrasies of
“being a father” [...] sensitising professionals to the
importance of contributing to and teaching about the
paternal role in the Neonatal Unit'é,

Encouraging the use of podcasts in the discipline
of Intensive Physiotherapy serves to facilitate
communication between students through highly
diffused digital media and is also effective in promoting
autonomy in relation to the search for information
produced and distributed’.

Botomé et al.* point out that the practical applicability
of educational interventions is central to the effectiveness
of training programmes aimed at professional practice. The
product “Manual of good practices for preceptors in nursing
internships”, for example, was used in university hospitals, but
has the potential to be replicated in private or community
institutions, with minimal adaptations. According to Diniz et
al.?', applicability increases the social and institutional value
of products and is an essential criterion for measuring their
effectiveness and adaptability.

While most of the products are being effectively applied
in specific contexts, thereis significant room to expand the reach
and maximise the impact. This suggests the need for strategies
that promote greater dissemination, such as institutional
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Graph 2. Distribution of educational products in terms of applicability.

Applicability

= Achieved scope

Source: Developed by the authors (2025).

collaborations and publication on widely accessible channels.
Achieving 100% replicability indicates that the educational
products have characteristics that allow them to be applied in
different contexts. This quality is fundamental to maximising
the results of educational interventions and strengthening
evidence-based practices in other institutions or programmes.

According to Morais et al.”2, replicability is one of the
pillars for consolidating good educational practices and should
be encouraged as a means of scaling up the social impact of
vocational training.

The innovative content of the educational products
was assessed on the basis of their degree of originality and
creativity. According to Freitas®, innovation in professional
master’s degree products must take into account the applied
context and the transformation of pedagogical practices. Even
without the requirement for novelty, creativity and originality
in problem-solving are expected.

The data showed that 3.2% of the products had a
high innovative content and were created on the basis of
new knowledge. Because they use a combination of existing
knowledge, 75.5% of the products were classified as having
a medium level of innovation. Finally, 18.1% of the products
were classified as having a low level of innovation, based on the
adaptation of pre-existing knowledge (Graph 3).

Although they represent a minority of the MPES, the
products with a high innovative content prove that, even
under the time constraints and intense professional routine of
the Master’s student in Health Teaching, it is perfectly feasible

= Potential scope

to devise genuinely original solutions. These initiatives of
excellence demonstrate that the environment of a professional
programme, although focused on the practice setting, can
and should be fertile ground for creativity, producing ideas
and solutions that go beyond traditional models, generating
profound changes in the method of teaching and learning.
Professional master’s degrees are geared toward going
beyond technical mastery to create interventions that radically
transform teaching and care - such as an augmented reality
app that revolutionises the acquisition of clinical skills, or a
collaborative platform that reinvents mentoring between
preceptors and patients — posing challenges to “the traditional
way” and demanding a vision to conceive “new possibilities”
Bandura’s social learning theory?® emphasises that the
exchange of knowledge in a community, complemented by
videos, articles and case studies, continually enriches users’
repertoires, as the MPES product below demonstrates:

Proposing a virtual community aimed at training
communication and empathy skills through a digital
application®.

The app “Empathetic communication: learning to
speak and listen from the heart”?* exemplifies the high level
of innovation by creating a virtual community that combines
socio-emotional skills training, gamification and multimedia
resources in a single digital environment. This proposal goes
beyond mere video lessons. Corroborated by Riess®, who
highlights the post-pandemic scenario, marked by remote
teaching and telecare, this tool emerges as an important
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Graph 3. Distribution of educational products in terms of innovation.

Innovation

3,2%

= High innovative content

= Low innovation content

Source: Developed by the authors (2025).

element in training professionals capable of maintaining
empathetic connections at a distance, improving the quality of
the relationship with the patient.

The adoption of playful mechanics - challenges, rewards
and progression systems - is in line with the instructional design
in health proposed by Kapp?, guaranteeing engagement in the
development of self-knowledge and emotional intelligence, as
occurs in the product”Flash software: health communication game
show’, classified as having a high degree of innovative content:

The development of software in the form of a
game to be applied to health students, with the
educational objective of reinforcing the importance
of using popular terms, respecting the cultural
identity and social context of SUS users?.

As such, this app uniquely combines pedagogical and
technological innovation in a product that not only transfers
knowledge, but also cultivates behavioural skills that are
fundamental to clinical and educational practice in the twenty-
first century.

The predominance of products with a medium level
of innovation reflects the training profile of the professional
master’sdegree, in which applied in-depth study of consolidated
themes is prioritised over the novelty characteristic of a
doctorate*. In terms of innovation, incremental initiatives
prevailed, reinforcing the need to encourage disruptive
pedagogical solutions, supported by emerging technologies
and advanced active methodologies.

r

18,1%/"

3,2%

= Average innovative content

No apparent innovation

With a lower incidence (3.2%), some of the studies
have a low innovative content because they use pre-existing
knowledge without a creative or innovative approach, such as
the instructional manual“Care when dressing: step-by-step”. The
material contains a range of information that had already been
published in various forms of media by the Ministry of Health
and major reference centres two years before its publication®.

This methodological “comfort zone” limits the
emergence of truly disruptive proposals, although it is
consistent with the aims of the MPES, which favours immediate
applicability over the creation of completely new knowledge.
Even so, the presence of prototypes incorporating cutting-
edge technologies signals that there is room to raise the level
of innovation through institutional stimuli aimed at developing
more daring and interdisciplinary solutions®.

The complexity criterion assesses the degree of
coordination between the different types of knowledge,
actors and processes involved in the products of a professional
master’s programme®. All the educational products showed
some dimension of complexity, albeit in different intensities:
only 14.9% reached high complexity as they required the
synergy of multiple actors - teachers, preceptors, students and
sometimes service teams - and the negotiation of conceptual
and operational conflicts (Graph 4).

The majority of the products (68.1%) fell into the medium
complexity category, combining consolidated knowledge and

practices with new configurations, but in a relatively stable
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Graph 4. Distribution of educational products according to complexity.

Complexity

= High complexity

Source: Developed by the authors (2025).

way and without intense coordination demands; finally, 17%
were classified as low complexity, being adaptations of existing
content, with restricted participation of actors and without
significant integration challenges.

This distribution reflects the profile of the programme:
despite there being room for sophisticated interdisciplinary
initiatives, MPES has generated projects of intermediate
complexity, which balance theoretical depth and practical
feasibility, while the cases of high and low complexity
signal opportunities to expand strategic and consolidated
collaborations.

The prototype “Electronic medical record for learning”*°
illustrates the medium-complexity dimension. By integrating
teachers, students and preceptors on a digital platform,
it brings the university closer to the professional reality,
maximising situational learning without requiring complex
institutional structures:

Make available to universities a prototype electronic
application capable of integrating teachers, students
and preceptors from health courses, in order to bring the
university closer to the practice setting and professional
reality, with the aim of enhancing learning®.

This digital prototyping strategy demonstrates how
medium-complexity educational products can offer viable
and contextually relevant solutions, as noted by Rizzatti et
al3', who emphasise the role of prototypes in transforming
pedagogical practices in health. Medium-complexity products
in professional master’s programmes combine consolidated
knowledge with formats adapted to specific contexts,

= Medium complexity

Low complexity

linking technology and practice without requiring extensive
interdisciplinary negotiations'2

Finally, complexity remained at an intermediate level,
pointing to the opportunity to promote interdisciplinary
approaches and multi-professional integration, as advocated by
Haddad et al** to broaden the formative impact. Although this
average level reflects a balanced profile of academic development,
it is suggested that an increased proportion of highly complex
products could consolidate the role of the MPES as a benchmark
in the training and transformation of health education.

Following the conclusion of the research, in order to
provide greater clarity for analysing the abstracts, a standard
narrative model is proposed to be used by master’s students
when preparing the TACC to describe their educational
products, in line with the CAPES assessment criteria. The model
calls for the following information: author(s); title and type of
product; area of focus and line of research; problem or need
that motivated its creation; objectives and target audience;
theoretical basis; summary description of content and format;
implementation strategy; results or evidence of impact;
potential for replicability; aspects of innovation; partnerships
and collaborations; derived intellectual production; registration
or availability in repositories; and sustainability strategies for
updating or maintaining use.

The results presented show the characteristics of the
educational products generated in the Professional Master’s in
Health Teaching (MPES) based on the CAPES criteria. Analysing
the data offers insights into the potential and challenges
associated with academic production in this context.
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We found that the central themes of the products are
directly related to the training of the master’s students, with a
focus on the application of knowledge in clinical, pedagogical
and interprofessional settings. They are all wide-ranging and
related to the lines of research, with potential applicability in
the students’ professional practice environments. The products
are also replicable, one of the prerequisites for disseminating
knowledge in health teaching.

FINAL CONSIDERATIONS

The findings suggest that the programmes need to
move beyond formal compliance with the CAPES criteria. It is
necessary to adopt staggered strategies: in the short term, to
consolidate adherence, applicability and replicability; in the
medium term, to develop impact indicators and continuous
evaluation mechanisms; and in the long term, to stimulate
disruptive innovation and greater methodological complexity,
guaranteeing the sustainability and social relevance of the
educational products.

While reading the products, a lack of information and
clarity in the summaries was identified, which led to difficulties
in data collection, with the researchers having to return to the
TACC several times. There is a need to standardise the writing of
summaries, and an urgent need to make them compulsory, as
some products had neither a summary nor an abstract.

The limited time available to master’s students in
the health sector, who combine training and professional
practice, tends to restrict the development of more innovative
educational products. Overcoming this challenge requires
incorporating innovation right from the conception of projects,
with continuous monitoring by supervisors and advisory
boards. The literature recommends offering workshops in
educational design and active methodologies, as well as
encouraging interdisciplinary projects and creating spaces for
dissemination and recognition.

It highlights the need to continue investing in strategies
that maximise the scope, innovation and complexity of
educational products, ensuring not only immediate relevance
but also lasting impact in the field of health.

To improve complexity, investment can be made in
strategies that increase the cognitive involvement and practical
applicability of the product. Complexity should not only be
about the number of actors and technology involved, but
about the depth and interaction with knowledge.

As regards the expansion of an innovative horizon, there
is a recommendation for interdisciplinary partnerships and
teacher training programmes in cutting-edge methodologies,
as well as encouraging the use of emerging technologies in
order to fully exploit the potential of these productions.

The analysis made it possible to review existing scientific
production and direct the creation of new products, perfecting
what is already being proposed and enabling improvements
to be made to the weak points in the productions, in order to
increase the scientific value of the products of the Professional
Master’s Degree in Health Teaching.

This study has some limitations that should be
taken into account when interpreting the results. Firstly,
the classification of educational products was based on
documentary analysis and qualitative judgement, without
external validation or statistical analysis of inter-evaluator
agreement, which can introduce subjectivity, especially in
the criteria of innovation and complexity. Furthermore, the
analysis focussed predominantly on the formal and descriptive
characteristics of the products, without evaluating their real
impact on educational or care practice. Another aspect refers
to the possible institutional bias, since the evaluators are
linked to the programme analysed, although independent
reading and consensus strategies were adopted.

Despite these limitations, the results presented offer a
consistent overview of the profile of the educational products
analysed and contribute to the improvement of training and
evaluation processes within the scope of a Master’s Degree in
Health Teaching.

Finally, the methodological process of this study
culminated in the creation of a prototype of a digital tool
(mobile application) the aim of which is to instrumentalise
academic managers in the structured evaluation of educational
products, as well as to help students in the preparation of their
final coursework pieces, according to the criteria established
by CAPES. The prototype is currently being tested and will be
submitted for patent registration, making it an applied and
innovative development of this research.
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