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ABSTRACT 

The purpose of this article is to characterize how writing is taught and integrated 
within an undergraduate program in Communication Studies at a private 
research university in Colombia. The relevance of this task is connected to the 
crucial role that writing plays in college as a facilitator for learning that enables 
students to think and communicate as experts in their disciplines (Ávila Reyes et 
al., 2021; Navarro et al., 2022; Thompson et al., 2021). To carry out this project, 
all faculty members were interviewed and asked to share the materials they use 
to support and assess student writing; this information was later contrasted 
with the perception of a group of alums that were polled. The results gathered 
provide an insightful perspective on how writing teaching and learning occur 
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in an undergraduate program. This characterization aims to align with faculty 
and alums expectations regarding the role of writing within their discipline, 
shedding light on the complexities of teaching, learning, and applying writing 
skills in both academic and professional contexts.

Keywords: academic writing; curriculum; higher education; Communication 
Studies.

RESUMO

O objetivo deste artigo é caracterizar como a escrita é ensinada e integrada em 
um programa de graduação em Estudos de Comunicação de uma universidade 
privada na Colômbia. A relevância desta tarefa está ligada ao papel crucial 
que a escrita desempenha na academia como facilitadora da aprendizagem 
que permite aos alunos pensarem e se comunicarem como especialistas nas 
suas disciplinas (Ávila Reyes et al., 2021; Navarro et al., 2022, Thompson et 
al., 2021). Para realizar este projeto, todos os docentes foram entrevistados e 
solicitados a compartilharem os materiais que utilizam para apoiar e avaliar 
a escrita dos alunos; informação esta que foi posteriormente contrastada 
com a percepção de um grupo de ex-alunos entrevistados. Os resultados 
obtidos fornecem uma perspectiva esclarecedora sobre como ocorre o ensino 
e a aprendizagem da escrita em um curso de graduação. Esta caracterização 
visa alinhar-se com as expectativas de professores e ex-alunos em relação ao 
papel da escrita em sua disciplina, lançando luz sobre as complexidades do 
ensino, da aprendizagem e da aplicação de habilidades de escrita em contextos 
acadêmicos e profissionais.

Palavras-chave: redação acadêmica; currículo; ensino superior; estudos de 
comunicação.

1. Introduction

Curricula in higher education serve not just as a framework but as a 
comprehensive mediator for student experiences and a promoter of their 
holistic development (Barnett, 2009; Magendzo & Donoso, 1992; Tsui, 
2013). In this context, the “Curriculum” acts as an integrator of educational 
objectives steered by dynamic, contextual needs (Lattuca & Stark, 2009). 
Within this framework, competency-based models have gained traction.  
These models are formed to shape socially demanded skills and intertwine 
specific and generic competencies, encapsulating crucial knowledge and 



Writing from within: how learning to write occurs in a Communication Studies curriculum

40.3

2024

3 

abilities (Miguel, 2005; Sutcliffe et al., 2005). Generic competencies which 
include social, methodological, participatory and specialized competencies 
(Clemente & Escribá, 2013) have multiple functions across various 
dimensions that favor critical, analytical and reflective thinking (García et 
al., 2020).  

Evaluating these curricula is pivotal for universities aiming to enhance 
the quality of education. This process involves a thorough analysis of 
curricular plans to determine their relevance and alignment to contextual 
needs.  Curricular mapping emerges as an evaluative tool, spotlighting the 
coherence, consistency, and possible areas of curriculum enhancement 
(Fullan, 2003), while striving to foster quality university education that 
resonates harmoniously within divergent contexts (Wong et al., 2019).

Among the essential competencies in higher education, academic 
writing is crucial because it fosters students’ learning and develops their 
capacity to think and communicate as experts in the disciplines (Ávila Reyes 
et al., 2021; Navarro et al., 2022; Thompson et al., 2021). This creates a 
positive impact on both academic performance and future professional 
success (Carlino, 2013; Changpueng, 2013; Glau, 2007). 

However, universities face significant challenges in teaching writing, 
such as faculty training deficiencies and a lack of inclusive policies (Ávila 
Reyes, et al.,2020; Carlino, 2013; Grose-Fifer et al., 2022). Despite 
these challenges, innovations in writing pedagogy have led to significant 
advancements in teaching this skill at the university level. The “writing to 
learn” movement positions writing as a tool for enhancing knowledge and 
fostering critical thinking, while the “learning to write in the disciplines” 
movement focuses on mastering writing conventions specific to various 
academic fields (Curry & Lillis, 2003; Montes & Vidal Lezama, 2017; 
Navarro & Montes, 2021; Thompson et al., 2021).

In Latin America, the academic debate centers on how and where to 
teach writing at the college level (Carlino, 2013). Since 2018, most of the 
universities in the region have begun incorporating academic literacy into 
their curricula, though full implementation of Writing Across the Curriculum 
(WAC) or Writing in the Disciplines (WID) remains limited (Navarro & 
Montes, 2021; Trigos-Carrillo, 2019). Latin American scholars have moved 
beyond academic literacy as a fixed set of skills by considering how writing 
practices and genres vary across the disciplines, redefining literacy as a social 



Andrés F.-G., Nayibe R.-M., Wendy V. J., Angélica R.-C., Johamna M. M. L., María Y. P. C.

40.3

2024

4 

practice. This has led many universities to establish writing courses and 
support programs that are aligned with this model (Trigos-Carrillo, 2019).

In the area of Communication Studies, mastery of both oral and 
written expression is critical (Beliche, 2013), as professionals in this field 
produce and interpret a diverse range of documents, from simple memos 
to complex scripts (Kloss & Quintanilla, 2023; Valentino, 2007). The 
curriculum therefore includes a variety of writing-intensive courses that 
cover journalism, organizational and audiovisual communication.

Writing in journalism focuses on crafting narratives that inform and 
engage the public. Instruction here includes learning to write various 
journalistic pieces such as interviews (Halperín, 2013; García et al., 2011), 
chronicles (Jaramillo, 2019; Franco, 2020), and reportages (Del Río, 1977; 
García & Gutiérrez, 2011). Additionally, the rise of digital media has 
pointed to the development of skills for writing web-based journalistic texts 
and digital infographics, reflecting the evolving technological landscape 
(Salaverría & Díaz, 2003).  

In audiovisual communication, students learn to write texts that 
bring stories to life on screen. This includes crafting narrative treatments, 
storylines, loglines, rundowns, literary scenes, and various scripts for 
advertising, television, and technical purposes (McKee, 2004; Truby, 2009; 
Katz, 1991). Further, students develop skills in creating character profiles 
(Corbett, 2018) and texts for audiovisual analysis (Casetti, 1996), enhancing 
their ability to engage with and construct complex visual narratives.  

Organizational Communication focuses on the strategic aspects of 
communication within corporate and non-profit environments. Students learn 
to formulate communication objectives, strategic plans, and intervention 
proposals, vital for effective internal communication (Aljure, 2015; Libaert, 
2005). They also acquire skills in drafting statistical reports and conducting 
image audits (Álvarez, 2011), tasks that are essential for maintaining the 
public image of organizations. The curriculum also covers the creation 
of various business communications, including news summaries, press 
releases, social media content, and scripts for corporate events, ensuring 
that students are well-equipped to handle diverse communicative needs 
within professional settings.

This study is centered on this inquiry: “How do university curricula 
foster the development of specific writing skills needed within the discipline 
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of communication studies?” The purpose of this research, therefore, is to 
characterize how writing is taught and integrated within an undergraduate 
program in Communication Studies1 at a private research university in 
Colombia. This characterization seeks to align with faculty and alums 
expectations regarding the role of writing within their discipline, shedding 
light on the complexities of teaching, learning, and applying writing skills 
in both academic and professional contexts.

This study is positioned within a broader academic discourse that 
recognizes the critical role of writing in the educational journey of students. 
As indicated by previous research, there is a paucity of studies specifically 
addressing the pedagogical approaches to teaching writing within 
communication studies (Navarro & Montes, 2021; Trigos-Carrillo, 2019). 
This investigation aims to fill this gap by detailing the various dimensions 
that influence the teaching of writing, including the design of writing tasks, 
the support provided by faculty in the text creation process, the roles writing 
plays within the curriculum, the genres most frequently assigned as writing 
tasks, and the methods used to assess written work. Through this exploration, 
the study endeavors to offer insights and recommendations for aligning the 
teaching of writing more closely with both educational and professional 
needs in the domain of communication studies.

2. Methods

This study is part of a larger research project about how writing 
teaching occurs in several academic disciplines. We adopted a qualitative 
research approach to explore how writing is integrated and taught within 
a Communication Studies program at a private research university in 
Colombia. The choice of a qualitative method aligns with the study’s aim 
to explore the experiences and perceptions of faculty and alums regarding 
writing instruction and its role in the curriculum and follow such similar 
studies as Thonney’s (2023). Employing an illustrative case study design, 
this research project focused on a triangulation strategy that ensured a robust 
analysis (Creswell, 2013), one that is centered on data collection from faculty 
interviews, alum surveys, and the analysis of several educational documents 
(from syllabi and rubrics to writing guidelines and samples). Prior to their 
participation, all involved individuals provided informed consent based on 
the format approved by the University’s Ethics Committee. 
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Program Selection

The program was selected based on its explicit focus on developing 
writing competencies, integral to the learning outcomes for Communication 
Studies graduates. This focus presented a proper opportunity to examine the 
nuances of writing instruction because it is a discipline where text production 
is a central component of academic and professional preparation.

Participants

Faculty Selection: the research team invited all 25 faculty members 
teaching core courses within the Communication Studies program to 
participate. The selection excluded professors from other departments who 
taught general education courses to maintain a focus on discipline-specific 
writing instruction. Interviews were conducted with those who incorporated 
writing into their classes, providing insights into the pedagogical strategies 
employed and the types of writing assignments utilized.

Alum Selection: alums who graduated between 2019 and 2022 were 
targeted for the study to ensure that participants had recent experiences 
with the program’s writing instruction. Sixteen alums, now working in 
fields relevant to their degrees, responded to the survey. Their perspectives 
offered valuable insights into the long-term impact of writing instruction 
on their professional practices.

Data Collection Methods and Analysis of Data

Data triangulation was employed to enhance the study’s validity, 
utilizing semi-structured interviews with faculty, surveys with alums, and 
analysis of educational materials (e.g., syllabi, assignment rubrics). This 
triangulated approach allowed for a comprehensive understanding of the 
writing instruction within the program. All participants provided informed 
consent, with the study’s protocols approved by the university’s Ethics 
Committee.

As mentioned earlier, faculty perspectives were gathered through 
semi-structured interviews consisting of five targeted questions. The initial 
two questions focused on the role of writing in both the learning process 
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and professional performance within the discipline. The remaining three 
questions explored how writing is integrated into the courses they teach: what 
do students write, why do they write those texts and how they learn to write 
them. Alum’s feedback was captured via surveys comprising four questions, 
which assessed the importance of writing in their disciplinary training and its 
impact on their professional responsibilities. Both the interview and survey 
questions were developed and refined with input from faculty and alums, 
and a pilot test was conducted to refine these tools based on preliminary 
feedback. Following the data collection, the interviewer conducted the initial 
coding and analysis. This was independently verified by two observers who 
re-analyzed the data using Atlas TI, enabling triangulation and validation 
of the initial findings. This step was crucial for confirming the consistency 
and accuracy of the thematic interpretations.

Writing Profile and Mapping

The team synthesized the interview and survey data to construct a 
detailed writing profile, which outlined the primary genres of writing 
that students are expected to master within their disciplinary studies, as 
well as the key skills required for producing these texts. Concurrently, a 
comprehensive writing map was developed. This map documented the 
occurrence and purpose of writing assignments across the curriculum, 
as delineated by faculty responses, and noted on a course-by-course and 
semester-by-semester basis. The writing map also included details on 
teaching methods and assessment criteria for writing tasks, cross-referenced 
against class materials such as syllabi, rubrics, writing guides, and text 
models for accuracy.

This information was quantified to display data on various aspects of 
the writing curriculum, including the number of writing assignments per 
semester and throughout the program, the role of writing in the curriculum, 
and the organization of writing tasks (individually or in groups). Additionally, 
it evidenced how classroom materials support the writing process and the 
evaluation of written work. The resulting data from the writing map was 
visualized using Power BI, creating an interactive display presented to the 
senior staff of the target program.
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Genre Analysis

Utilizing the data from the writing profile and map, the team conducted 
a genre analysis focusing on the most frequently encountered genres 
within the target discipline. This analysis applied the Systemic Functional 
Linguistics (SFL) approach and genre pedagogy, as described by Martin and 
Rose (2012). In SFL, genres are defined as goal-oriented social processes 
executed in stages, each with specific linguistic and structural features. 
The analysis involved identifying each text’s genre and its social purpose, 
delineating the stages of the text through strategies such as identifying 
subtitles, hyperThemes, and the macroTheme. This nuanced analysis helps 
in understanding how language functions in various social contexts and 
assists in developing targeted instructional strategies for teaching genre-
specific writing skills.

3. Results

Faculty Conceptions about Writing in Communication Studies

All faculty members (N=25) of the Communication Studies program at 
the target university were interviewed regarding their conceptions about the 
role of writing in their academic discipline. The first part of the interview 
was related to the role that writing plays in the learning process of achieving 
a degree in Communication Studies.

All faculty members argued that writing is a key component in the 
learning process for Communication Studies majors. One faculty member 
mentioned that a professional in this area of knowledge must be “an expert 
on language” (T1). This means that writing has a primordial role in the 
Communication Studies curriculum, as another faculty member pointed 
out that “writing is present across [the curriculum]. It is the backbone of 
each class. Without writing, there is no class” (T2). Writing is thus a key 
component whether the class revolves around it (“Journalism”, for example) 
or not (courses related to audiovisual production). 

For faculty, writing as a tool goes beyond form and implies reflection, as 
highlighted by another professor in the program: “It is not just about placing 
accent marks and commas … it is about organizing your ideas so that others 
can understand them” (T3). Professors also mentioned the responsibility 
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that majors in this program have concerning good writing; in this regard, 
another faculty member expressed that student “must become aware of the 
fact that good syntax and grammar … can totally change the meaning of 
what you are saying” (T4). 

The second part of the interview focused on the function that writing has 
in professional tasks once Communication Studies majors have graduated 
from college. Once again, all professors in the program underscored the 
relevance of writing for work related purposes linked to Communication 
Studies  Here, faculty coincided on the fact that, as one professor puts it, 
“textual production is the essence of everything”( T19), since it is present in 
the wide range of activities that majors in this program perform once they 
graduate, from journalism and organizational communication to social media 
interaction and audiovisual productions. This ample scope of professional 
needs also implies that Communication Studies professionals must be able 
to write texts that range from a tweet to a complex project and all of them 
must reflect a proper use of the language. 

Faculty members also highlighted that good writing at the professional 
level goes beyond proper grammar, since it also involves adjusting texts 
according to the audiences that they are addressed to. Regarding this, a 
professor in the program explains that “the communicator represents the 
voice: the official, institutional or corporative voice of an organization” 
(T20). Therefore, the ability to convey different needs to diverse audiences 
is a must.

Alums Conceptions about Writing in Communication Studies

This section presents an analysis of the role of writing in the educational 
and professional realms of social communication and journalism, as 
perceived by a group of 16 program graduates. Three main areas emerged 
from the analysis: the importance of writing in education, its significance 
in the workplace, and its role in professional practice.

In the first category, “Importance of Writing in Education” (60 units 
of analysis, 35.29%), the graduates emphasize the critical role of writing 
in their academic journey. They view writing as a foundational element, 
integral to their education as expressed by one of the graduates “writing is 
important, it is the key communication tool regardless of the area in which 
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one is interested in working, learning to write is transversal in all social 
communication” (G1). This sentiment is echoed in their recognition of 
writing’s pervasive presence in their coursework and its designation as a 
necessary and fundamental skill. 

The second category, “Importance of Writing in the Workplace” (88 
units of analysis, 51.76%), reveals that graduates consider writing a vital 
component of their professional lives. Writing is seen as indispensable, 
not only in terms of its frequent use but also as a core skill for effective 
communication and crafting impactful messages. A graduate says “The role 
of writing in the professional field of a communicator is fundamental. Our 
job is to communicate/send messages, and no matter the area we specialize 
in, writing will always be necessary”(G2).

Finally, the third category, “Role of Writing in Professional Practice” 
(22 units of analysis, 12.94%), explores the diverse applications of 
writing in the field. Graduates report using writing for various purposes, 
from communication and scriptwriting to problem-solving and providing 
instructions. One says writing has a “Crucial role, because communicating 
in writing has been a cornerstone of my professional practice”(G3). 
Another one adds, “writing is a source of power, a social necessity, a way 
to gain knowledge, and a means to solve everyday problems”(G4). This 
variety illustrates the dynamic and multifaceted nature of writing in their 
professional practice, underscoring its indispensability across different 
contexts.

Characterization of Writing Genres in the Communication Studies 
Curriculum

Communication Studies majors in the program under study need to 
be flexible in their written work, since they have to create both objective 
and subjective texts in which they can either inform, narrate, describe or 
persuade. Communicators need to be both accurate in their use of the written 
language and effective in a myriad of contexts: institutional, corporative, 
commercial, and creative, among others.

One of the main areas in the Communication Studies curriculum is 
Journalism, in which an objective stance usually prevails. Genres produced 
in this area include news articles and reports, profiles, interviews, and 
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infographics. Nevertheless, there is also room for a subjective perspective 
in such pieces as op-eds and chronicles. This area also requires students to 
be proficient in the use of multimedia to create reports.

Another important area in the curriculum is related to the institutional 
or organizational context. This requires a level of proficiency related to 
strategic communication. Students must be able to produce both texts that 
are internal to a company (such as emails, memos, statistical reports, and 
image audits) as well as those that are external and that shape a company’s 
image (press releases, copies, tweets, and scripts for different media, among 
others).

Communication Studies majors enrolled in this university also learn how 
to write audiovisual texts, either for fiction or non-fiction productions, as 
well as for advertising purposes. They must be able to create texts that reflect 
the development process of a script (from loglines, synopses, outlines, and 
treatments to complete literary scripts with specific instructions), as well as 
create audiovisual proposals for prospective investors and production books 
that showcase the whole process of creating an audiovisual text. 

Majors also need to produce texts that are connected to their learning 
process and that evidence their use of Communication Studies theory when 
analyzing how communication occurs. The genres that fulfill this purpose 
include discourse analyses, semiotic analyses, reviews, argumentative texts, 
research proposals, and research papers.  

Based on the analysis of student samples of the most frequent genres 
produced by students in this Communication Studies program, we provide 
an overview of the linguistic features commonly found in various text types 
across different genres:

• Multimedia Report: this text type often employs past tense verbs, 
temporal connectors, and direct quotations, combined with short 
paragraphs and multimedia elements.

• News Articles: news predominantly uses past tense verbs, extensive 
temporal connectors, and direct quotations. They are structured with 
short paragraphs.

• Audiovisual Proposal: characterized by a descriptive tone with 
an academic style, this type utilizes discourse markers, technical 
terminology, and a mix of present and future tenses.
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• Image Audit Report: these reports adopt a formal and technical lan-
guage, offering clear structures with sections and headings. Visual 
aids and industry-specific terminology are commonly included.

• Opinion Column: opinion columns typically use past tense verbs, 
discourse markers, verb phrases expressing opinions, direct quota-
tions, and concise language.

• Cinematographic Production Book: these texts feature discourse 
markers, technical terminology, visual descriptions, and dialogue, 
often mixing present and future tenses.

• Journalistic Chronicle: these employ discourse markers, descrip-
tive adjectives, a mix of present and past tenses, verbs reporting 
discourse, and rhetorical figures.

• Literary Script: characterized by scene descriptions, stage directions, 
dialogues, and a mix of present and past tenses, often with direct 
quotations.

• Organizational Communication Project: these highlight essential 
information, use concise language, incorporate visual elements, 
employ industry-specific terminology, adopt formal language, and 
include historical narratives.

How Writing is Taught in Communication Studies 

The 36 faculty members that were interviewed in the Communication 
Studies program assign 59 writing tasks in 27 courses across 8 semesters (it is 
a nine-semester program, but the ninth semester is dedicated to internships). 
These tasks are evenly distributed across the curriculum, except for the first 
two terms (Table 1).

Table 1 — Number of texts per term

Term (semester) Texts per term
1 3
2 5
3 9
4 9
5 8
6 9
7 7
8 9

Total 59
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The Communication Studies curriculum at the target university requires 
a flexible perspective with respect to writing, since it must attend to several 
thematic perspectives, which can be organized into five different categories: 
journalism, audiovisual production, organizational communication, 
Communication Studies theory, and research and academic production. All 
writing in this curriculum is linked to these categories, and course connection 
with these areas reflect which are the most frequent texts that Communication 
Studies majors must produce, with those related to audiovisual production 
and Communication Studies theory being the most frequent (Table 2).

Table 2 — Number of courses where writing occurs per category withing the 
Communication Studies curriculum

Category Courses per category
Audiovisual production 8
Communication Studies theory 7
Journalism 6
Organizational Communication 5
Research and academic production 3

We examined the role of writing in the Communication Studies 
curriculum at the target university through faculty interviews. In this 
case, professors reported whether they used writing as an assessment tool, 
as a methodology strategy, as an explicit objective in the syllabus or a 
combination of these (Figure 1). Beyond evaluating student learning, writing 
is mostly used to promote actual learning in the classroom.

  



Andrés F.-G., Nayibe R.-M., Wendy V. J., Angélica R.-C., Johamna M. M. L., María Y. P. C.

40.3

2024

14 

Figure 1 — Role of writing in the Communication Studies curriculum

Regarding how writing occurs within the classes that compose the 
Communication Studies Curriculum, one of the aspects that was considered 
was whether the type of assignment involved individual or group writing, 
with the former being the preferred choice by faculty (Figure 2). 

Figure 2 — Types of writing assignments structured by Communication Studies faculty 
based on individual or group tasks.

Furthermore, faculty members reported how they assess writing tasks 
within the curriculum. Most professors reported the “Other” category, which 
means that they don’t use any formal and explicit tools to assess texts, while 
a second group uses rubrics, and a third group provides written guidelines 
to students when evaluating their texts (Figure 3).
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Figure 3 — Instruments for assessing writing in the Communication Studies curriculum

Beyond the basic guidelines and assessment tendencies for writing, 
interviews with faculty also addressed how they support text production 
within their courses. Instructions and guides for student writing are the most 
frequent, while models for text production are less recurrent. Furthermore, 
several writing tasks are given without any support material (Figure 4).

Figure 4 — Material provided by faculty to support student writing in the 
Communication Studies curriculum.

Faculty were also interviewed regarding their use of strategies to 
incorporate the writing process when students are creating their texts. This 
means allowing them opportunities to plan their writing, to revise and edit 
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it (by themselves with a guide provided by the teacher or with the help of 
a peer), and to produce not just one draft that is assessed by the professor 
but multiple versions until a final one is handed in (Figure 5). 

Figure 5 — Strategies used by Communication Studies faculty to promote the writing 
process in the texts they assign.

The strategy of producing multiple drafts is clearly the preferred option 
by Communication Studies faculty when incorporating the writing process 
into their classes. However, this is rarely linked to a specific self-evaluation 
or peer assessment activity that fosters text quality; more often, professors 
link multiple drafts to the idea that the text is written in different moments 
throughout the semester and not just in one specific instance. Concerning 
planning opportunities for writing, these are extremely rare in the curriculum.

4. Discussion

Faculty and alums conceptions about writing

Faculty emphasize writing as the “backbone” of the curriculum, while 
alums stress its indispensability in professional practice. This agreement 
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highlights the continuous thread of writing’s importance from education to 
employment. Graham (2019) explains that writing does not develop naturally; 
it must be instructed. Therefore, incorporating writing systematically in the 
curriculum becomes essential to fortifying this backbone. 

They also underscore that writing transcends its academic utility, 
becoming a core skill for professional communication, irrespective of the 
specific area within the field. This finding suggests the need for integrating 
real-world writing tasks within the academic curriculum to mirror 
professional demands better, which is coherent with recent studies that aim 
for an integration between the academic and professional spheres (Hassock 
& Hill, 2022; O’Neill & Short, 2023).

While faculty focus on writing as an educational tool integral to learning 
processes, alums often discuss writing in terms of its practical applications 
and its impact on their careers. In disciplines such as communication, both 
perspectives are relevant; however, the importance of sequenced and steady 
development of generic writing skills conducive to learning, such as building 
a logical argument and formulating complete sentences and texts, remains 
crucial (Wollscheid, Lødding & Aamodt, 2021). 

Furthermore, faculty stress the importance of writing for reflecting and 
organizing ideas, suggesting an emphasis on the cognitive and metacognitive 
aspects of writing, in which it fosters thinking as well as a consciousness 
about learning. In contrast, alums frequently mention the diversity of writing 
applications in their jobs, hinting at a more pragmatic approach to writing. 
As discussed by O’Neill and Short (2023), the curriculum should integrate 
alums’ pragmatic perspectives for relevant writing curriculum design and 
meaningful learning.

Genres and teaching writing

Communication Studies majors must learn to be flexible and diverse 
in their written work. Compared to other majors like Engineering, where 
writing is located within a small variety of genres like technical, lab or 
executive reports (Hart-Davidson, 2015), students in this program must 
learn to produce at least nine very different genres related to their discipline. 
Therefore, the curriculum must provide ample opportunities to teach, 
practice, and assess these texts within different courses, making sure that 
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there are no genres that are much more favored than others with regards to 
student practice.  

The diversity of formats that students must learn to produce these texts 
can certainly be a teaching challenge for Communication Studies faculty. 
The use of writing guides and models for each genre (created by the program 
itself) would be of great assistance in this matter; models, for example, 
have been highlighted for their role in helping students learn new genres 
with less hesitation (Macbeth, 2010). This material would also ensure that 
all professors are aligned when assigning students a writing task based on 
a particular genre.  

Opportunities for Writing within the Curriculum

The previous section describes how students in the Communication 
Studies program at the target university actively engage in numerous 
opportunities to practice writing texts pertinent to their discipline, with these 
opportunities generally spread throughout the curriculum. This information 
holds significant importance for the effective teaching of writing. Johnstone 
et al. (2002) argue that a reliable correlation exists between superior writing 
skills and the frequency of writing practice. Furthermore, distributing writing 
tasks evenly across the curriculum can enhance the long-term retention of 
skills essential for text production (Kellogg & Whiteford, 2009). Therefore, 
universities must consistently monitor the frequency of writing production 
in their curricula to ensure they provide students with ample opportunities 
to refine their writing abilities within their disciplines.

Opportunities for text production are connected to the role that writing 
has in the curriculum. As evidenced by faculty in the Communication Studies 
program, writing as an assessment tool plays a frequent role in course design. 
In this regard, Hawthorne et al. (2017) have underscored the function of 
writing as an ideal method to assess student learning. Nevertheless, writing 
also plays an important role as a learning tool, as evidenced in the fact that 
this is the more frequent choice that faculty in the Communication Studies 
program make when assigning a role to writing. Concerning this, Covill 
(2012) has emphasized that there is also a consensus within university 
faculty from diverse disciplines concerning the potential of writing as a 
pedagogical resource. If writing is considered not only to assess knowledge 
but also as a tool to build it, more writing opportunities will occur within 
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the curriculum. Hence, including writing as an explicit learning goal in the 
syllabus (the least preferred choice by Communication Studies professors) 
can further promote text production, since this decision involves teaching 
about writing, practicing writing, and assessing writing.     

Teaching Writing as a Process

Teaching writing can emphasize either the product or the process. The 
product-focused approach assumes students will produce texts akin to final 
drafts that professors then revise as though they were submissions to a 
scholarly journal (Murray, 2003). The process-focused approach, however, 
sees student texts as works in progress that undergo a sequence of planning, 
drafting, and editing (Ramírez Balderas & Guillén Cuamatzi, 2018). Faculty 
within the Communication Studies curriculum tend to teach writing as a 
process involving multiple drafts. They recognize the importance of allowing 
students to edit their texts, which is crucial because professional writing 
demands careful decisions about text structure and word choice (Hinkel, 
2015), and editing plays a significant role in these decisions. Furthermore, 
when students experience writing as a process in the classroom, they connect 
it to meaningful learning experiences, noticing the progressive evolution 
of their texts. Conversely, without this process orientation, students often 
see their writing merely as a task to meet a teacher’s requirement (Ramírez 
Balderas & Guillén Cuamatzi, 2018).

Nevertheless, the Communication Studies curriculum could incorporate 
some steps of the writing process more thoroughly into its class methodology. 
One such step is text planning, a main trait distinguishing expert writers 
from novices (Ramírez Balderas & Guillén Cuamatzi, 2018). Considering 
higher education aims to develop students into professional writers within 
their disciplines, instructors should deem text planning an essential skill 
when assigning written tasks. Researchers have long recognized planning 
as a strategy that fosters goal setting and the generation of new ideas via 
brainstorming (Tierney & Pearson, 1983). Moreover, planning offers writers 
a moment to pause and make decisions about language use and structure, 
considering the intended audience of their texts (McDonald & Salomone, 
2012; Ramírez Balderas & Guillén Cuamatzi, 2018).

Additionally, peer assessment and self-assessment represent vital 
strategies that the Communication Studies curriculum should more actively 
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promote within the writing process. Cho and Schunn (2007) discovered 
a more significant improvement in text quality from first to final drafts 
with peer feedback than with instructor feedback. Similarly, Moussaoui 
(2012) has emphasized peer assessment’s role in enhancing critical reading 
skills when providing feedback and fostering critical thinking during text 
revisions based on classmates’ comments. Regarding self-assessment, 
Ramírez Balderas and Guillén Cuamatzi (2018) have noted its effectiveness 
in reducing errors in student texts. Fahimi and Rahimi (2015) have also 
observed that self-assessment practices help students develop skills to 
monitor their writing progress, thereby enhancing metacognitive abilities.

The evidence presented here suggests that university students should 
learn writing as a process rather than as a narrow focus on a product. 
Implementing this integrative approach necessitates meticulous course 
design to weave these activities into the curriculum alongside content-related 
work. A practical solution involves assigning these activities to be completed 
outside the classroom, such as conducting peer assessments online from 
home using shared documents.

Tools that support the process of learning to write

All material that is used to support student writing in class (instructions, 
guides, text models, etc. is defined as “designed scaffolding” (Gibbons, 
2002; Kuiper et al., 2017), since these tools aim to help the student become 
a progressively autonomous writer. Therefore, they play a key role in the 
teaching process of writing. Particularly, in the Communication Studies 
program studied here, there is an opportunity for using text models more 
often in class. This is especially useful when teaching academic genres, 
since students need to learn how to follow a particular structure when 
writing. For example, the Genre-based writing instruction developed by the 
Sydney School involves the deconstruction of a model as one of the steps 
necessary for students to produce their own texts within a particular genre 
(Gibbons, 2002).

Individual and group writing

Even though writing in groups is sometimes associated with difficulties 
such as making sure that all students contribute equally to text production, 
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several studies have found that collaborative writing can have a positive 
effect on the development of writing skills (Borge & White, 2016; Storch, 
2005; Suzuki, 2008; Wigglesworth & Storch, 2009), since students can 
monitor each other’s work and challenge each other through meaningful 
discussions that end up improving the text itself. While individual writing 
tends to be more frequent in the Communication Studies curriculum studied 
here, group writing is still fairly present and can be further promoted as long 
as faculty teach students how to make this type of writing truly collaborative.

Assessing writing

Rubrics go beyond assessing texts and support the teaching-learning 
process when shared with students beforehand, which is the reason why they 
should be further incorporated into the Communication Studies curriculum. 
Trinh (2020) has argued that rubrics help teachers establish expectations 
and requirements, which in turn aids students with their understanding of 
the assigned task; therefore, rubrics can play a significant role in making 
students aware of what effective writing means (Hayes, 2000). Covill (2012) 
has also discussed how students, when given rubrics beforehand, use this tool 
in all aspects of the writing process (when planning, drafting, and revising 
their texts). In this regard, rubrics have become a teaching tool and not just 
an assessment device (Arter & McTigue, 2001). These reasons highlight 
the importance of moving beyond assessment guidelines and developing 
analytic rubrics that can provide specific expectations for student writing 
from faculty.

5. Conclusion

The alignment between faculty and alums conceptions on the essential 
role of writing underscores its foundational significance across the spectrum 
of academic and professional contexts in Communication Studies. The 
challenge lies in synthesizing the cognitive and metacognitive aspects of 
writing, as emphasized by faculty, with the pragmatic, real-world applications 
noted by alums. Bridging these cognitive and pragmatic perspectives within 
the curriculum will ensure students develop both deep writing competence 
and the ability to apply these skills flexibly in various professional contexts. 
This requires programs to make sure that students have ample opportunities 
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to practice writing the genres that they will encounter in their professional 
lives, while also consciously incorporating writing in the curriculum as a 
methodological tool that helps students think and reflect on their ideas, as 
well as foster their learning processes regarding their discipline.

The findings of this research also reflect that faculty training with 
respect to how to guide students’ learning process with writing is a matter 
of importance. Writing centers and programs can provide instruction 
with regards to aspects such as developing writing rubrics, guiding group 
writing, producing support materials such as text models and guides, and 
incorporating the writing process into the classroom. 

Establishing a writing curriculum within each academic program is 
another conclusion that arises from the issues discussed in this article. This 
process would basically require faculty to decide which texts are going to be 
taught in the program and which courses/faculty are going to be responsible 
for teaching such texts. This would facilitate students’ learning process 
regarding how to produce the genres that are necessary for communication 
in their discipline. This would ultimately avoid a frequent practice within 
academic programs: texts that are demanded from students without being 
taught to them.

Recommendations for further studies include a call for a more nuanced 
understanding of the role of writing across educational and professional 
landscapes, the development of a curriculum that mirrors professional 
writing demands and the fostering of partnerships between academia 
and industry to ensure writing education remains relevant and impactful. 
Furthermore, future studies could offer similar profiles to the one given 
here with Commnication Studies (and how writing learning occurs in this 
program) and explore the specific characteristics of this process in other 
academic disciplines.
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