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ABSTRACT – Freirian Environmental Education in the Promotion of 
Sustainable Consumption. Our ecological reality is marked by socio-
environmental collapse, stemming from capitalist consumerism. It is 
reinforced by way of an anthropocentric banking education, advoca-
ting for the separation between human beings and nature. In this con-
text, through the theoretical-conceptual method, we analyze how en-
vironmental education for sustainable consumption enables a human 
stance that combats the contemporary socio-environmental collapse. 
Thus, the formative characteristics of sustainable consumption are es-
tablished, which, through the epistemology engendered by Freirean 
environmental education, promote the adoption of the ecological sys-
temic paradigm in today's reality. Consequently, it results in ethical 
planetary ecosystem equilibrium.  
Keywords: Collapse. Consumerism. Ecosystem. Ethics. Paradigm. 
 
RESUMO – A Educação Ambiental Freiriana no Fomento do Consumo 
Sustentável. A nossa realidade ecológica é marcada pelo colapso socioam-
biental, oriundo do consumismo capitalista. Ele é reforçado por conduto 
de uma educação bancária antropocêntrica, defensora da cisão entre o ser 
humano e a natureza. Nesse contexto, pelo método teórico-conceitual, 
analisa-se como a educação ambiental para um consumo sustentável pos-
sibilita uma postura humana que combata o estado de colapso socioambi-
ental contemporâneo. Nisso, estabelece-se as características formadoras 
do consumo sustentável, as quais, através da epistemologia engendrada 
pela educação ambiental freiriana, promovem a adoção do paradigma sis-
têmico ecológico na realidade hodierna. Assim, resulta-se no equilíbrio 
ecossistêmico planetário ético. 
Palavras-chave: Colapso. Consumismo. Ecossistema. Ética. Paradigma.   
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Introduction 

Environmental education nowadays embodies a condition 
without which the human being could be extinct from the eco-spheric 
reality. However alarmist, ecoterrorist, cerebral speculation, exagger-
ated, or utopian this premise may be perceived, we are sternly im-
mersed in an unprecedented socio-environmental collapse in plane-
tary history. This is primarily triggered by a single animal species: 
Homo sapiens. 

Indeed, the process that constitutes environmental education 
enables the stimulation of inherent human potentialities and pre-
scribes values that, if realized, lead individuals to be critical of their 
sociocultural reality, thus promoting and refining environmentally 
compatible attitudes conducive to the biophysical equilibrium of our 
planet. Therefore, within the context of the socio-environmental col-
lapse in which we are immersed, the occurrence of irreversible global 
warming, leading to floods, droughts, and wildfires causing numerous 
human and non-human deaths, as well as the phenomenon of climate 
refugees, the decline in biodiversity, the reduction of ecosystem ser-
vices, economic inequalities (between northern and southern coun-
tries), and socioeconomic disparities (internally among their peoples) 
is easily observable. 

Certainly, in the aforementioned ethos, it is difficult to ignore 
that these deleterious occurrences to the planet are primarily pro-
pelled by consumerism. This is because our entire linear capitalist 
production system aims at consumption and, consequently, profit – 
enabling further consumption of new material (objects) and immate-
rial (experiences) products. 

Therefore, environmental education, coupled with the system-
ic/ecological paradigm, must play a transformative praxis in the un-
healthy context in which our environment finds itself. It is in this line 
of understanding that we aim, fundamentally, to analyze how the 
promotion of environmental education for sustainable consumption 
has the potential to enable a human stance that combats, and thus 
minimizes, the state of socio-environmental collapse in which we are 
immersed. 

In this endeavor, we also aim, collaterally, to strengthen the re-
search by establishing the formative characteristics of the scope of 
environmentally transformative sustainable consumption. Similarly, 
we aim to elucidate Freirean environmental education as a suitable 
facilitator of the dialogical methodology for the realization of sustain-
able consumption. By establishing the goal of sustainable consump-
tion and its dissemination and reinforcement through Freirean envi-
ronmental education, a paradigm shift in our sociocultural reality will 
be enabled. Thus, the anthropocentric zeal is rejected, and the sys-
temic/ecological paradigmatic perspective is adopted in favor of a 
healthy planetary ecosystem balance. 
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Now, by problematizing the reasons that determine the theoret-
ical position, throughout the following lines, we will respond to the 
present question: how does consumerism constitute the main cause 
of the socio-environmental collapse that we are experiencing today? 

In this framework, the theoretical-conceptual method, consist-
ing of a thorough examination of the state of scientific, philosophical, 
popular, artistic, and religious knowledge of the analyzed theme, will 
be utilized, contributing to its maintenance or refinement. Therefore, 
enriching scientific or non-scientific studies for all those interested in 
the process of environmental education concerning the combat 
against the consumerism that vilifies our planetary ecosystem. 

Environmental Education for Sustainable Consumption 

As a triple process, education constitutes “[…] humanization, 
socialization-acculturation, singularization-subjectivation” (Charlot, 
2020, p. 291). Therefore, it is the anthropological condition that allows 
genetically hominized beings to enter the human world, which has its 
reality related, but not determined, by the existing socio-cultural con-
text at a given time. The individuality of the human being living in the 
world will be more or less emphasized, as it undergoes the flows and 
influences exerted in a particular historical socio-cultural reality 
(Dickmann; Carneiro, 2021; Charlot, 2020; Harari, 2020). 

Now, our socio-cultural reality, at the current historical mo-
ment, is distinctly marked by socio-environmental collapse stemming 
from consumerism projected and reinforced by humans for a long 
time. Indeed, consumerism has its most prominent origins in the 
reign of Elizabeth I, precisely in the last 25 years of the 16th century 
and the beginning of the 17th century. During this time, the queen, to 
increase her political influence and diminish the power of English 
aristocrats, influenced consumerism based on individuality, competi-
tion, and consumption of novelties (Silva; Silva; Soares, 2022; 
Mccracken, 2010). 

In this scenario, English nobles were educated not to consume 
durable, long-lasting things, which therefore had a patina aspect. In-
stead, they were to consume the newest products and experience the 
latest fashion. By doing so, the queen would be pleased and could 
grant her royal favors, especially financial support requested by 
wealthy Englishmen (Silva; Silva; Soares, 2022; Garcia, 2016; Mccrack-
en, 2010). 

Indeed, the individuality, competition, and consumption of 
novelty engendered in the Elizabethan reign were reinforced in all 
phases that make up contemporary hyper-consumption – detrimental 
to environmental balance (Silva; Silva; Soares, 2022; Fontenelle, 2017; 
Garcia, 2016; Lipovetsky, 2007). In the first phase of hyper-
consumption, which began in 1880 and ended in 1945, the first mass 
consumption occurred, where supply determined demand. This was 
due to the scientific organization of labor and the evolution of tech-
niques used in industry. Additionally, the creation of brands, packag-
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ing of products in a logistical perspective, as well as the significant 
emergence and use of global capitalist advertising, and consumer 
credit contributed to this (Fontenelle, 2017; Lipovetsky, 2007).  

In this environment, it is noticeable that, in the current phase, 
there is – at least institutionally – no historical mention of environ-
mental education, much less sustainable consumption. It is for this 
reason that – in the golden age of capitalism, a term that describes the 
second phase of hyper-consumption, understood from 1950 to 1979 – 
three important scientific warnings for environmental movements are 
produced, denouncing the socio-environmental collapse caused by 
the capitalist way of life, which considers nature as an infinite reposi-
tory of inputs to be consumed. Thus, in 1962, Rachel Carson pub-
lished the significant content of Silent Spring. In 1972, Limits to 
Growth, also known as the Meadows Report, was published, and as a 
result, the Blueprint for Survival document (Dickmann; Carneiro, 
2021; Fontenelle, 2017; Lipovtsky, 2007; Portilho, 2005). 

In the face of this scenario, it is already evident that the incor-
rect anthropocentric paradigm, which provides the basis for contem-
porary capitalism and banking education, therefore, by disregarding 
the biophysical limits of the planet, indelible realities of ecological 
mega-disasters have been created. Illustratively, one can observe 
Flixborough, in 1974, in the United Kingdom, where a gas explosion at 
a chemical factory claimed the lives of 28 people and caused envi-
ronmental damage within a 3 km radius; Seveso, in 1976, in Italy, the 
scene of dioxin contamination resulting from the explosion of a 
chemical reactor, which led to the evacuation of its entire population 
and the performance of clinical abortions; Three Mile Island, in 1979, 
in the United States of America, the site of the first major reported nu-
clear disaster, releasing radioactivity that contaminated the surround-
ings of the plant (Capra, 2022; Dickmann; Carneiro, 2021; Azevedo, 
2014). 

Despite such strong signals of the negative effects brought about 
by the inconsistent reproduction of environmentally unsustainable 
consumption, guided by education detached from the recognition of 
ecosystem limits, in the third phase of hyper-consumption, which be-
gan in 1980 and continues to the present day, the importance of and 
advocacy for the dissemination of environmental education for sus-
tainable consumption are most evident (Silva; Silva; Soares, 2022; 
Dickmann; Carneiro, 2021; Santos, 2021; Garcia, 2016; Lipovetsky, 
2007). 

This is due to the continuous occurrence of ecological mega-
disasters, as exemplified by Bhopal, India, in 1984, the site of a dense 
toxic gas cloud that led to the death of over 2,000 humans, not to 
mention non-humans, as well as the serious injury of 60,000 people 
(Azevedo, 2014); and, more recently, the occurrence of Covid-19, a 
global pandemic that systematically caused the death of numerous 
human beings. This fact was caused by the unnecessary consumption 
of a non-human being by a human being (Santos, 2021; Morin, 2021). 
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In this understanding, at the height of the universal pandemic, 
Ailton Krenak (2020, p. 39) emphasized: “[…] today we are all facing 
the imminence of the Earth not being able to withstand our demand. 
We are witnessing a tragedy of people dying in different parts of the 
planet, to the point where in Italy, bodies are being transported for in-
cineration in trucks”. 

Meanwhile, here and now, we are facing another ecological 
mega-disaster stemming from gold mining. In this endeavor, miners 
contaminate Yanomami territories in Roraima with mercury, pollut-
ing the water, an essential abiotic element for life on Earth. As a result, 
the death of various non-human beings and the genocide of numer-
ous indigenous people are triggered (Tupy; Santos; Silva; Carvalho; 
Morato, 2023), as all elements that compose the ecosystem are in full 
connection (Capra, 2022). 

In the face of such a zeitgeist of socio-environmental collapse, it 
is necessary for environmental education to be a formative process 
that enables the existence of responsible consumers, forming ecologi-
cally oriented subjectivities that can critically, through concerted ac-
tions, converge towards a reality of mitigating contemporary bio-
spheric imbalance (Silva; Silva; Soares, 2022; Carvalho; Steil, 2009). In 
this line of thought, sustainable consumption, stemming from envi-
ronmental education coupled with the systemic/ecological paradigm, 
aims at weaving realities permeated with justice and possessing a 
condition of ecologically viable perpetuity (Silva; Silva; Soares, 2022; 
Pinheiro; Do Amaral; Lisboa; Cargnin, 2009). 

Thus, as analyzed in the above lines, consumerism is nothing 
more than a sociocultural creation entrenched in the core of our time. 
Because it is a creation, its modification can occur through environ-
mental education. This does not mean it is an easy task. However, it is 
a possible process because “[…] through the reflective rumination of 
experiences, a homeopathic change begins from what were already 
defined certainties and truths to something constantly changing” 
(Fischer, 2009, p. 29). 

Indeed, Freirean environmental education, as will be shown lat-
er, has the integrity to promote sustainable consumption. Further-
more, the historical moment in which we find ourselves is opportune 
for a paradigm shift. Since we are immersed in a reality of severe so-
cio-environmental collapse, changes must be made in the relation-
ship between human beings and the environment of which they are a 
part. Once this is achieved, there will be a condition for the continued 
existence of Homo sapiens in the Earth's biosphere (Moore, 2022; 
Krenak, 2022; Morin, 2021; Capra; Mattei, 2018). 

The Shaping Characteristics of Sustainable Consumption 

Having analyzed how the promotion of environmental educa-
tion can generate sustainable consumption, which enables a praxis 
that combats, and therefore diminishes, the reality of socio-
environmental collapse we are experiencing, we proceed to establish 
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the formative characteristics of the endeavor of sustainable consump-
tion that transforms the currently unbalanced ecological reality. 

Certainly, for the emergence and implementation of sustainable 
consumption, it is essential to emphasize that humans must be aware 
that all their actions on Earth impact the other beings that inhabit it 
(Capra, 2022). Additionally, consumers must be sensitized by envi-
ronmental education about the biophysical limits of the planet. In 
these terms, all beings inhabiting the biosphere are interdependent 
and interconnected. Plants, humans, non-humans, as well as micro-
organisms, interact with each other, thus providing the context for the 
viability of planetary life (Capra; Mattei, 2018). 

As already evidenced, the current eco-spheric reality is already 
wounded by consumerist behavior carried out by a massive portion of 
humans. Catalyzing this reasoning, education that does not recognize 
the limits that our planet holds – in other words, that views the envi-
ronment as a mere repository of resources to be used solely for human 
needs – will only contribute to the extinction of Homo sapiens on our 
planet (Dickmann; Carneiro, 2021). In this cognitive concatenation,  

[...] we are worse than covid-19. This package called humanity is 
being absolutely displaced from this living organism that is the 
Earth, living in a civilizational abstraction that suppresses diver-
sity, denies the plurality of forms of life, existence, and habits 
(Krenak, 2020, p. 40-41). 

Indeed, sustainable consumption, stemming from environmen-
tal education, relates to the promotion of the plurality of lives and ex-
periences (Silva; Silva; Soares, 2022; Fischer, 2009), as well as between 
desire and norm present in a particular socio-cultural reality. Moreo-
ver, desire and norm are pivotal issues for any type of education, 
whether in traditional pedagogy, which sees the educational process 
as combating the degenerate nature of the child, or in new pedagogy, 
which aims to stimulate the ontological potential of children (Charlot, 
2020). 

Now, sustainable consumption should be enacted as a socio-
cultural norm that curbs consumerist desires, primarily stimulated by 
contemporary capitalist socio-cultural reality. It cannot be said that 
consumerism is inherent to human beings (Silva; Silva; Soares, 2022), 
as it is a sociocultural creation developed and transmitted by educa-
tion detached from the systemic/ecological paradigm. 

In our country, sustainable consumption through environmen-
tal education, besides being present in part of the current educational 
socio-cultural ethos, constitutes a legal norm of constitutional line-
age. Therefore, it must be respected throughout the Brazilian legal 
system, exerting influence on various socio-cultural relationships 
(Barroso, 2022; Moraes, 2022; Sarlet; Fenstersseifer, 2021; Ribeiro, 
2018; Garcia, 2016). 

As a consequence, the formative characteristics of sustainable 
consumption in our republic derive from the joint interpretation of 
constitutional provisions represented by articles of the Federal Con-
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stitution of 1988: 5th, paragraph XXXII; 170, paragraphs III, V, and VI; 
and 225, §1st, paragraph VI (Sarlet; Fenstersseifer, 2021; Ribeiro, 2018; 
Garcia, 2016). 

Indeed, by its topography, Article 5th, paragraph XXXII, consti-
tutes a fundamental right. As such, this right cannot be curtailed in 
both public and private socio-cultural relationships (Barroso, 2022; 
Garcia, 2016). The analyzed provision states: “[…] the State shall pro-
mote, in the manner of the law, the defense of the consumer” (Brazil, 
1988). In an isolated reading of this article, explicit characteristics rel-
evant to establishing sustainable consumption could not be extracted. 
Indeed, the provision in question, in isolation, only demonstrates that 
the defense of the consumer is of such paramount importance that it 
has been elevated to the category of fundamental right, thus issuing a 
command that must be obeyed by all who are bound to the Brazilian 
state (Barroso, 2022; Moraes, 2022; Sarlet; Fenstersseifer, 2021).  

However, sustainable consumption, engendered in our Federal 
Constitution, is the result of the comparison of the aforementioned 
provision with the content established in Article 170, paragraphs III, 
V, and VI, of our highest norm. Thus, the economic order in Brazil is 
not free to operate in an unregulated fashion according to the dictates 
of the capitalist market (Silva; Silva; Soares, 2022; Garcia, 2016). In-
deed, in our country, the economic system must respect consumer 
defense, as well as environmental protection, thus ensuring national 
development and minimizing regional inequalities in our federation 
(Brasil, 1988). 

Now, in our republic, consumer protection is a fundamental 
right, as understood by the content of Article 5th, paragraph XXXII, a 
fact ratified by paragraph V of Article 170. Added to this, the Brazilian 
capitalist market is limited in its pursuit of full freedom, as private 
property therein is bound to a social function, not to harm the rights 
of other human and non-human beings, as paragraph VI of the 
aforementioned article clearly mandates environmental protection as 
a binding principle that must be respected by capitalists (Moraes, 
2022; Ribeiro, 2018; Garcia, 2016). 

In this architecture, given that the consumer must be defended 
in our republic, and likewise that it does not allow unrestricted capi-
talism, thus not accepting consumption detrimental to the environ-
ment, Article 225, §1st, paragraph VI, directly expresses the promotion 
of the scope of sustainable consumption through environmental edu-
cation in all stages of the formal and informal educational process 
(Brasil, 1988). 

Therefore, based on the reasoning presented, sustainable con-
sumption has as characteristics of its endeavor: the protection of the 
consumer as a fundamental right; the non-acceptance of capitalism 
that promotes consumption that harms the environment; the protec-
tion of the environment for present and future generations of human 
and non-human beings. Moreover, this intellectual line must be dis-
seminated and concretized through the promotion of environmental 
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education that forms socio-environmentally sensitized educators and 
learners, thus transforming the context of socio-environmental col-
lapse we are experiencing. 

Freirean Environmental Education in Achieving  
Sustainable Consumption 

Being critical, creative, and therefore liberating, Freirean envi-
ronmental education aims to form educators and learners who are 
critical, creative, and liberated. Thus, they are ready to act by modify-
ing, through praxis, the socio-cultural reality of the environment in 
which they are historically embedded (Dickmann; Carneiro, 2021; 
Martins; Araujo, 2021). The planet Earth is in severe socio-
environmental collapse, as analyzed above, due to an educational 
epistemology based on the anthropocentric paradigm (Iared; Hofstat-
ter; di Tullio; Oliveira, 2022). Therefore, it is imperative to transform 
this reality, thereby aiming for a state of mitigation of ecosystem im-
balance. 

Within the anthropocentric paradigm, there is a defense of the 
division between human beings and nature. Consequently, nature is 
reduced solely to a category of inputs to be used by humans to meet 
their needs, whether real (food, shelter, rest, among others) or artifi-
cial (fashion, novelty, luxury, among others) (Capra, 2022; Silva; Silva; 
Soares, 2022; Leonard, 2011). Indeed, this erroneous thinking has 
been observed since ancient times, as it continues today. 

In general, in Greek thought, nature could be used at the pleas-
ure of human beings, since they would not possess the power to harm 
it, no matter how much they use it. In this line of reasoning, human 
actions would never have the ability to disrupt the natural balance 
(Galimberti, 2006). 

Now, if humans could not degrade the environment from the 
Greek perspective, they should not be held responsible for their ac-
tions directed against nature. Therefore, the separation between hu-
mans and nature has its initial formation in Greek thought. Indeed, 
the complete division between human beings and nature is achieved 
by the Judeo-Christian intellectual line. In it, the human person is un-
derstood as the master of the environment, able to use fauna and flo-
ra, as well as abiotic elements, at their discretion (Gudynas, 2019; Rat-
to; Henning; Andreola, 2017; Galimberti, 2006). 

Based on this, the pioneers of traditional science strengthened 
the separation between human beings and nature, promoting the in-
ternalization of this division in educational practices. From this per-
spective, the environment is nothing more than a machine. Therefore, 
nature should not be analyzed by qualitative methods but only by 
quantifiable methods - as advocated by Galileo Galilei. Consequently, 
Francis Bacon vehemently promoted human domination over nature 
(Gudynas, 2019; Capra; Mattei, 2018; Galimberti, 2006). As a result, 
other scientists and theorists reaffirmed the anthropocentric para-
digm, as evidenced by the 



Silva; Soares; Teixeira 

Educação & Realidade, Porto Alegre, v. 49, e130408, 2024. 

 

 9 

[…] conception of the material world as a machine separate from 
the mind, promoted by René Descartes; the Newtonian concept 
of ‘laws of nature’, objective and immutable; and a rationalist 
and atomistic view of society, promoted by John Locke (Capra; 
Mattei, 2018, p. 28). 

Due to this reasoning, it is inferred that the environment was 
not present as worthy of ethical respect in Greek, Judeo-Christian, and 
traditional scientific thought. In this prism, there is an absence of eth-
ical accountability for human treatment of the environment. Howev-
er, countering this outdated intellect, Freirean environmental educa-
tion proposes the goal of the ethics of universal responsibility towards 
nature, liberating humans and non-humans from the anthropocentric 
bias (Silva; Silva; Soares, 2022; Dickmann; Carneiro, 2021; Ratto; Hen-
ning; Andreola, 2017; Galimbert, 2006). 

Now, in Freirean environmental education, the human being - 
incomplete and inconclusive, and therefore educable - through the 
educational process, becomes more human. In this way of thinking, 
being more human means remaining, as much as possible, attached 
to the ethics of universal responsibility. This is a consequence of the 
human endeavor to make the world more humane, thereby ensuring 
greater security for humanity's existence. However, without vilifying 
nature, from which human beings are not separate (Silva; Silva; Soa-
res, 2022; Dickmann; Carneiro, 2021; Freire, 2013).  

Meanwhile, human praxis, which consists of action-reflection-
action, has the capacity to transform the ecological reality of the 
world since it too is incomplete and inconclusive, and therefore sub-
ject to modification. In these terms, Paulo Freire (1996, n. p.) taught: 
“[…] incomplete are also the jaboticaba trees that fill my backyard 
with singing birds during harvest season; incomplete are these birds 
as incomplete is Eico, my German shepherd, who 'greets' me happily 
in the early mornings”. 

In this understanding, from the perspective of Freirean envi-
ronmental education, consistent praxis in the transformative action of 
man aims to humanize the world without disrespecting the biophysi-
cal limits of the planet, unlike banking education based on the an-
thropocentric paradigm (Dickmann; Carneiro, 2021; Freire, 2013; 
Freire, 1996). 

Indeed, since every human action affects nature, sustainable 
consumption is the correct course to be performed and taught. Within 
the Freirean epistemology, actions that consume the environment 
cannot be perpetrated since these actions, as worked, are detrimental 
to nature. Therefore, within Freirean environmental education, the 
systemic/ecological paradigm finds shelter, as limit situations, under-
stood as problematic cases that need to be overcome – such as con-
temporary consumerism – are treated with transversality and inter-
disciplinarity (Silva; Silva; Soares, 2022; Dickmann; Carneiro, 2021). 

In this perspective, by proposing a limit act - understood as an 
action that overcomes a limit situation, enabling the genesis of a via-
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ble novelty, consistent with the situation one aims to achieve by over-
coming the limit situation through the limit act -, the educator and 
learners move through various disciplines and pedagogical tech-
niques, without hierarchizing them. Therefore, respecting the idio-
syncrasies of subjectivities situated in the diverse contexts of histori-
cal socio-cultural reality, thus influencing ecological reality (Silva; Sil-
va; Soares, 2022; Dickmann; Carneiro, 2021; Martins; Araujo, 2021; 
Carvalho; Steil, 2009). 

In this line of understanding, consumerism is the result of the 
historical refinement of individualism, competition, and consumption 
of novelties engendered from the Elizabethan reign. Therefore, these 
issues must be transformed into problem situations. Therefore, by 
bringing educators cases of environmental disasters stemming from 
linear capitalist production activity and demonstrating the connec-
tions of these occurrences with consumerism, learners can propose 
limit acts as facilitators of a novelty-viable in which consumption re-
spects the biophysical limits of planet Earth (Capra, 2022; Silva; Silva; 
Soares, 2022; Dickmann; Carneiro, 2021). 

Metaphorically, the important study of educational practices, 
concerning the context of solid waste in Brazil stemming from con-
sumerism, has long been a fruitful theme for the field of environmen-
tal education (Almeida, 2021; Silva; Silva; Costa, 2018; Pinheiro; do 
Amaral; Lisboa; Cargnin, 2014; Pinheiro; Lisboa; do Amaral; Cargnin, 
2009). This is because solid waste is the result of contemporary con-
sumerism. Thus, in the capitalist linear production model, inputs are 
extracted from nature to transform them into goods, which must be 
consumed as quickly as possible since the new goods produced need 
to be consumed equally to increase the capitalists' profit accumula-
tion. Therefore, it causes greater consumption capacity for them (Sil-
va; Silva; Soares, 2022; Silva; Silva; Costa, 2018). 

This production and consumption system cannot stop, in truth, 
within the anthropocentric paradigm. It must continue to operate to 
achieve further development - which, within the capitalist context of 
our predominant socio-cultural reality, is nothing more than econom-
ic development (Moore, 2022; Garcia, 2016; Leonard, 2011). This un-
doubtedly occurs despite constitutional norms prohibiting consumer-
ism and an economic model that does not respect nature. 

In this context, there are deleterious effects on the biospheric 
balance in the extraction of inputs, as well as in the production of 
goods through the use of fossil fuel-consuming energies; by transport-
ing goods fueled with polluting fuels; by consuming goods so that 
capitalists profit more and discard, mostly inappropriately, solid 
waste into nature. In this, a banking education does not take into ac-
count the problematization of these factors. Therefore, continuing to 
educate human beings apart from environmental education, certainly 
Homo sapiens will be extinct from planet Earth, which is in a situation 
of socio-environmental collapse (Moore, 2022; Santos; Costa, 2022; 
Silva; Silva; Soares, 2022; Krenak, 2020; Weetman, 2019). 
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Therefore, an education that understands human belonging in 
nature and recognizes that human actions have effects on the envi-
ronment constitutes a condition without which human beings cannot 
exist on Earth. Therefore, it is necessary to problematize, through the 
dialogical methodology of the word, without verbalism, that consum-
erism does not reconcile with the biophysical limits of our planet 
(Capra, 2022; Dickmann; Carneiro, 2021; Krenak, 2020; Luca; Andrade; 
Sorrentino, 2012). 

By problematizing this reality through the desire of limit situa-
tions, we can obtain numerous limit acts that lead us to a novelty-
viable of an environmentally balanced planet through and with sus-
tainable consumption. In this endeavor, Freirean environmental edu-
cation, as explained here, has the power to succeed in transforming 
our ecological reality (Soares; Silva; Silva, 2022; Dickmann; Carneiro, 
2021; Weetman, 2019; Ribeiro, 2018; Garcia, 2016).  

Final Considerations 

The anthropocentric paradigm, which advocates for the separa-
tion between human beings and nature, has led us to the linear pro-
duction model created by capitalism. This model promotes and 
stimulates consumerism, triggering the contemporary socio-
environmental collapse. This scope is reinforced and disseminated by 
banking education, which perpetuates the capitalist reality that un-
dermines the planetary ecosystem balance. 

Therefore, it is imperative, through the Freirean environmental 
educational process, to operationalize a paradigm shift. Thus, by 
overcoming the limit situation represented by degrading socio-
environmental consumerism, a paradigm shift can be achieved. 
Therefore, through the limit act, constituted in sustainable consump-
tion, a viable novelty will be made possible, embodied in the adoption 
of the systemic/ecological paradigm, enabling an ecologically bal-
anced biospheric reality. 

Certainly, in our republic, there are constitutional norms that 
prescribe this goal. Sustainable consumption is objective number 12 
for achieving planetary sustainable development, advocated by the 
United Nations. However, the existence of binding or persuasive 
norms alone is not enough to bring about an effective paradigmatic 
transformation of the planetary socio-cultural context influencing the 
human-nature relationship. 

Indeed, it is essential to educate environmentally, explaining 
that every human act reverberates throughout life on our planet. 
Therefore, we must act with ethical responsibility. Thus, in Freirean 
environmental epistemology, we become more human as we do not 
stray from respecting nature, of which we are parts (and not masters). 

Therefore, even though a paradigm shift may not occur swiftly, 
the historical context of socio-environmental collapse that we are 
witnessing leads us to rethink our relationship with nature, thus vin-



Freirian Environmental Education in the Promotion of Sustainable Consumption 

Educação & Realidade, Porto Alegre, v. 49, e130408, 2024. 

 

 

 12 

dicating and recognizing the inexorable importance of Freirean envi-
ronmental education in our real and potential lives and experiences.  

Thus, through Freirean environmental education, we promote 
sustainable consumption as a facilitator of the continued existence of 
dignified life for Homo sapiens on Earth. In these terms, acting within 
an ethical responsibility is essential for human and non-human life 
within the universal ecosystem balance. 
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