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ABSTRACT: No doubt, this is a time of crisis. The impact of COVID-19
on people’s lives is tremendous. The pandemic affects human beings in
different ways, depending on their place in society, but everybody is somehow
affected: in finances, emotions, behaviors, to mention a few. The same is true
about education. Institutions, teachers and learners are pushed to debates and
changes never considered, which raise a number of uncertainties. Motivated
by discussions the authors took part in as teacher educators, a documentary
research was conducted, focusing on national and local documents published
due to the pandemic. Based on the data collected, in this article we aim at
discussing their possible implications for teacher education.

KEYWORDS: COVID-19; pre-service teacher education; crisis.

RESUMUO: Sem duvida, este ¢ um momento de crise. O impacto da COVID-19
na vida das pessoas é enorme. A pandemia afeta as pessoas de maneiras
diferentes, dependendo do seu lugar na sociedade; mas todas sdo afetadas, de
alguma forma: em financas, emogdes, comportamentos, por exemplo. O mesmo
se aplica a educagao. Institui¢oes, professores e alunos sao levados a debates
e mudancas nunca considerados, gerando muitas incertezas. Motivadas pelas
discussoes das quais as autoras fizeram parte como professoras formadoras,
foi realizada uma pesquisa documental com foco em documentos nacionais e
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locais publicados devido a pandemia. A partir dos dados levantados, neste artigo,
discutimos as possiveis implicages para a formacao inicial de professores em
uma universidade federal localizada no nordeste do Brasil.
PALAVRAS-CHAVE: COVID-19; formacio inicial de professores; crise.

1 Introduction

“Nothing that has been will be again as it was some day.”' These
verses have been sung in Brazil since 1983 and they help us think about the
ephemerality, temporality, and transience of life. The COVID-19 pandemic,
an unknown and aggressive disease that may result in a high death rate due
to the lack of specialized professionals and equipment to treat people who
are infected, has been showing us, not in a poetic way, that our personal and
professional plans, and all our assurances are, in fact, uncertain; and because
of that, we may be forced to review them. Due to the pandemic, we are
now living physically isolated, and some activities that are not essential are
suspended or carried out remotely. Undoubtedly, after around a year, we are
still living through a period of crisis. The impacts of COVID-19 on people’s
lives are huge and physical isolation is just one of them. The pandemic
affects human beings in different ways, depending on their status in society,
but everyone is definitely affected somehow, whether it is financially or
emotionally, to mention some.

The same challenges may be noticed in the educational field.
Educational institutions, teachers, students and different segments of
society are led to debates and changes that had not been considered yet. As
a consequence, we are facing different kinds of uncertainties. We recognize
the unpredictability of life, and the need for reviewing what we have been
planning. Besides that, we recognize the importance of knowing where we
want to go. After all, as said by the Chesire cat, from Alice in Wonderland
(CARROLL, 1865 [2007]), it does not matter which path to take if one does
not know where to go.

In terms of education, we are responsible for knowing clearly where
we want to get to. In education, there are many possible ways to choose,

! Verses of the song “Wave” composed by Lulu Santos and Nelson Motta. In the otiginal:
Nada do que foi serd de novo do jeito que ja foi um dia. All passages translated from
Portuguese into English are the authors’ responsibilities.
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some of them are shorter, others longer, and some of them may have more
of less obstacles. Because of that, when deciding which way we are going,
we have to consider some important questions: what kind of education does
the chosen way provide? Who are the students we are (not) taking along in
this path? How can the length and obstacles of the path interfere and/or
limit the access of students who are members of certain groups? Who are
the teachers along this path? How do they feel about all that is going on?

Sousa Santos (2020) states that, while there is an invisible virus, there is
a “pandemic clarity” that allows us to see (or it compels us to stop pretending
we are not seeing) all the inequalities and the social exclusion that are a result
of social organizations. This new normal tends to deepen neoconservative
and neoliberal ways of governance, which constitute a threat to education,
but most importantly, to lives, due to the social inequalities we witness every
day, especially in countries such as Brazil. The author also argues that the
way we interpret and evaluate these unveiled realities will determine our
future. Therefore, we understand the importance of problematizing, in the
field of applied linguistics, as language teacher educators, dichotomies that
have been part of literacies research, such as: science versus non-science,
us versus them, as we understand the intrinsic connection between literacy
education to political and ideological aspects, to mention a few.

This article aims to discuss some aspects of this debate, more
specifically, the aspects related to higher education, focusing on pre-service
teacher education at a Federal University located in northeastern Brazil.
To this end, motivated by the discussions in which the authors of this
article have taken part as teacher educators, a documentary research was
carried out, focusing on national and local documents published due to the
pandemic. Based on the analysis of these data we are going to discuss the
possible implications for teacher education as a result of the orientations
presented on national and local documents due to the pandemic.

2 What a virus has been teaching us, Brazilians

As of February 3rd 2021, more than 2 million deaths worldwide due to
COVID-19 were reported to the World Health Organization (WHO, 2020a,
2020b). As it was not previously expected, the virus caught the populations
unprepared and thus changed the lives of thousands of people throughout
the globe, impacting a big number of people and societies. Still according to
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the WHO, the mostly known and viable strategy to contain the spread of the
coronavirus, the virus that causes COVID-19, is through the implementation
of social distancing. However, it has been hard to implement it and live with
it since it challenges people’s necessity to come and go.

As a result of this new requirement, lots of social practices had to
be remodeled or even avoided, such as visiting people, family gatherings,
business meetings, going shopping at malls, meeting friends and so on. That
means different aspects of social life were dramatically changed. As part
of our social practices, educational institutions were also affected by this
big change. After all, it is in schools, colleges and universities where a big
number of people get together in order to learn; and not being allowed to
go to these spaces has a tremendous impact on people’s lives.

According to Miks and Mcllwaine (2020, online) whose text about
the impact of the pandemic in education was posted on the United Nations
Children’s Fund (Unicef) site, in a statement made in April 2020,

the numbers are unprecedented, the implications enormous.
As the COVID-19 pandemic has spread across the globe, a
majority of countries have announced the temporary closure
of schools, impacting more than 91 percent of students
worldwide — around 1.6 billion children and young people.

This is happening in many countries around the world. Still according
to the aforementioned authors, “by late March, around 95 percent of
enrolled children were temporarily out of school due to COVID-19 across
Latin America and the Caribbean — more than 150 million children across
the region.” (MIKS; MCILWAINE, 2020, online).

A solution found in times of great change has been the adoption of
remote classes involving digital technologies. According to Forrest (2020),
who conducted an interview with professors Bill Cope and Mary Kalantzis,?
this kind of learning in times of social distancing of COVID-19 could

*Dr. Bill Cope and Dr. Mary Kalantzis are both professots in the Depattment of Education
Policy, Organization and Leadership at the University of Illinois at Urbana-Champaign,
USA. They have extensive research and a number of books published on topics related
to literacies, multiliteracies and e-learning. Therefore, they are references in this field of
new challenges imposed by digital environments. For more information, see: https://
newlearningonline.com/. Access: Feb. 2, 2021.
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potentially revolutionize online learning and higher education if learning
and platforms started to be conceived as more distributed and collaborative.
However, what we have witnessed has been the rapid change from in-
person to remote classes due to a necessity imposed by the spread of the
coronavirus without much studies, research or thought. It looks like, in
order to make remote learning possible, all that is necessary is the adoption
of digital technologies. Thus, we have watched computer software, mobile
applications and devices starting to be used by some teachers/educational
institutions where they had never been considered before as a way to
reproduce practices of in-person teaching and learning,

One of the consequences of this situation has been the fact that
the teacher’s job now requires new practices by both educators (teachers,
professors, coordinators, school principals and so on) and students. In
Brazil, for example, a research conducted in May 2020 by Nova Escola
magazine and published by Bimbati (2020), involving teachers from all
over the country, revealed that 30% of the teachers who were working
online considered the experience as terrible. Besides, only 5% considered
the experience as great from the around 8 thousand teachers participating.
That is also the case for pre-service teachers and teacher educators, such as
the authors of this article.

But how has this situation become a reality in the Brazilian educational
context? As we understand applied linguistics involved in a wider social,
ideological and political context, we believe it is important for those
conducting research on this field of study to question our current position
due to the COVID-19 pandemic. First of all, we call attention to the fact
that, as it is widely known, the pandemic affects countries and populations
differently. Likewise, it is common knowledge how countries from the South
tend to suffer more than the ones from the North in many areas, especially
health care provision, unemployment, transportation, and most importantly,
considering the objective of this article, education. As stated by Sousa Santos
(2020, p. 21, our translation):

Any quarantine is always discriminatory, more difficult for
some social groups than for others and impossible for a large
group of caregivers, whose mission is to make quarantine
possible for the entire population. [There are] groups for
which quarantine is particularly difficult. These are the groups
that have in common a special vulnerability that precedes the

Rev. Bras. Linguist. Apl., v. 21, n. 2, p. 497-520, 2021 501



quarantine and worsens with it. Such groups make up what
I call the South. In my view, the South does not designate a
geographical space. It designates a political, social and cultural
space-time. It is a metaphor for unjust human suffering caused
by capitalist exploitation, racial and sexual discrimination. [...]
There are many of these social collectives.

Considering that Brazil is part of the Global South, and so are
those individuals involved in education in our country, there is no doubt
that, together with other groups of workers, teachers are subject to much
pressure to go back to work, no matter what this might mean to their lives.
This situation is deepened, especially considering the political moment the
country is currently facing,

Still in 2018, when the current Brazilian president was running for
president, one of his main points addressed during the campaign was how
fiercely his government would fight against teachers’ indoctrination in
educational institutions. After all, according to him, teachers’ job is to teach
the content and not some sort of ideology, as if there are neutral speeches,
acts, attitudes or even teaching. Despite his ideas, or most likely due to
that, he was elected and started a battle against teachers and mostly higher
education institutions as one of the most important sites of educational
indoctrination.

What has been observed is how the government’s ideas have been
close to what neoconservative, fascist governments are about or the
connections to it. For instance, according to Stanley (2018), fascism could
be defined as an ideology based on power and loyalty. Taking this general
definition, the author claims that there are ten pillars for fascism and
discusses each of them in a chapter of the book. They are: 1. A mythic past
—which relates to the desire of having a once great past back; 2. Propaganda
— through which the idea of news is in fact fake news, anti-corruption is
corruption, there is an inversion of facts; 3. Anti-intellectualism — going
against thought and appealing for emotions, especially aiming at the least
educated people; 4. Unreality — based on conspiracy theories and an appeal
for loyalty no matter what the facts are; 5. Hierarchy — having the dominant
group seen as better than everybody else; 6. Victimhood — the dominant
group is seen as the greatest victims (men over women, whites over blacks
and so on); 7. Law and order — which refers to criminalizing the real victims
and standing for force and law, as a way to guarantee order; 8. Sexual anxiety
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—relates to the construction of fear around the threat of rape; 9. Sodom and
Gomorrah — which is about giving value to what comes from the rural areas
as opposed to the city; 10. “Arbeit macht frei” — those part of their selected
group are hard workers, the others are, besides lazy, potential criminals.

Considering the objective of this article, we believe the third pillar —
anti-intellectualism, mentioned by the author — should be analyzed more
deeply as it connects directly to the current condition Brazil has been in as
a result of the pandemic. Based on fake news and the adoption of an anti-
intellectual attitude, the Brazilian government has been denying the negative
aspects and results of the COVID-19 pandemic through a number of
attitudes. Just to mention a few, the country has had three Health Ministers
since the beginning of the pandemic, and spent four months (from May
to September) with an interim Health Minister in 2020; the president has
insisted on classifying the disease as a minor flu; on a national scale, wearing
masks is not mandatory due to a law passed by the federal government.
As the list could be exhaustive, we decided to mention just these few and
invite the readers to think about how they connect to anti-intellectualism.
After all, these attitudes prove that the scientific knowledge being produced
worldwide has not been taken seriously in the country.

One of the ways anti-intellectualism has been growing strong in
Brazil is through actions that seek to delegitimize scientific findings under
the argument that everybody has the right to express their opinion, thus
freedom of thought and speech has to be guaranteed. What has not been
taken into account under this argument is the fact that scientific knowledge
does not disregard those rights. But it differs from opinions due to the way
knowledge is constructed, considering a methodological basis, analysis, and
peer evaluation. After all, when an article is written, it has to be submitted
to other scientists who approve or disapprove its publication.

What is a fact, however, is that more than 220 thousand Brazilians
have lost their lives due to COVID-19 by the beginning of February 2021.
So, no matter how much the government denies it and disregards what
scientists have been saying concerning how deadly the virus is, the high
numbers of deaths are there to remind us all that we are dealing with a
highly dangerous and fatal virus. Despite that, it is easy to find in social
media in Brazil, pieces of information that go against what science has thus
far found out concerning the coronavirus, inducing Brazilian citizens to
accept governmental speeches delivered by the president and his Minister
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of Economy, such as: “The economy cannot stop!”;* “Let’s not kill economy
otherwise the tragedy will be worse”;* “We are sorry for all the deaths but
it is everybody’s fate”;> “There will be no money to pay the wages of civil
servants”.®

By disseminating speeches such as these ones, the Brazilian government
reinforces what we understand as a reference to anti-intellectualism, which
ends up sacrificing more lives. Besides that, it reinforces other points such
as the one related to public servants as responsible for the crisis and the
necessity for teachers to keep on teaching, and even go back to in-person
classes despite all the dangers associated with it. All that creates a kind of
war against public servants and teachers, which echoes on our society as a
whole. As pointed out by Duboc and Ferraz (2018, p. 231), it is the politics
of us versus them. According to the authors,

the politics of “us” versus “them” proves to be at stake
in recent political decisions. In this respect, the snapshots
presented |[...] echo this dichotomy inasmuch as they seem to
share a common ground based on a revival of homogeneity,
normatization, and universalism. [They] reveal that the world
has taken dangerous shortcuts when attempting to respond
to the new complexities arising in global societies, instead
of trying to cope with what or who is different [...]. The
shortcuts comprise political decisions founded on segregation
and exclusion [...].

In terms of the Brazilian educational context, we can think of us,
educators, more specifically, pre-service teacher educators, especially the
ones in public institutions, versus them, the other workers who need to

> Available at: https://www.gov.br/planalto/pt-br/acompanhe-o-planalto/
noticias/2020/03/economia-nao-pode-patar-diz-bolsonaro-ao-setor-produtivo-brasileiro.
Access: Feb. 5% 2021.

* Available at: https://exame.com/economia/guedes-diz-que-brasil-ja-estava-decolando-
antes-da-crise-do-coronavirus/. Access: Feb. 5%, 2021.

> Available at: https://istoe.com.bt/bolsonaro-lamenta-vitimas-de-covid-19-e-ressalta-
que-mortte-e-o-destino-de-todo-mundo/. Access: Feb. 5%, 2021.

¢ Available at: https://economia.uol.com.bt/noticias/redacao/2020/05/14/vai-faltat-

dinheiro-para-pagar-servidor-publico-diz-bolsonaro.htmPcmpid=copiaecola. Access:
Feb. 5% 2021.
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keep working in order to make life financially viable. Likewise, we, school
teachers, also need to go back to work so that parents, them, can keep being
part of the workforce. All these points have been materialized in educational
documents, such as the ones we analyze in the following sections.

3 A virus and what national education is about

In this section, we analyze three documents issued by the Education
Ministry (MEC) and the National Education Council (CNE): (1) MEC
Ordinance No. 343 (BRASIL, 2020a); (2) MEC Ordinance No. 345
(BRASIL, 2020b), (3) CNE / Opinion No. 5/2020 (BRASIL, 2020c). Such
documents provide for the suspension of in-person classes, specifically
regarding the supervised practices of Teacher Education courses. The
analysis will focus on three questions, and the last one is divided into three
others: (1) According to the official documents from MEC and CNE, why
can the observation and teaching supervised internships be conducted in
remote classes? (2) Considering this decision, what do they understand as the
role of supervised internships in Teacher Education courses? (3) Are they
assuming that public schools are being able to implement remote classes?
If so, (a) are the classes focused on the use of digital technologies? (b) are
teachers and students having access to adequate equipment and internet
connection? (c) are teachers and students having support to deal with their
social contexts in terms of place to work and study, as well as emotional
problems arising from fears of the disease, lack of money and food at home?

The first approved document concerning remote classes during
physical distancing times was MEC Ordinance No. 343 issued on March
17, 2020. It “provides for the substitution of in-person classes for classes in
digital media while the New Coronavirus — COVID-19 pandemic situation
lasts.” According to its first Article:

It is exceptionally allowed replacing in-person classes, in
progress, by classes that use information and communication
means and technologies, in a higher education institution that
is part of the federal education system, which is dealt with
in article 2 of the Decree n® 9.235, of December 15, 2017
(BRASIL, 20204, p. 1, our translation).

On the other hand, the information on the third paragraph is: “It is
prohibited to apply the replacement, referred to in the caput, to Medicine
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and Health majors as well as to the professional practices of
internships and labs of other majors” (emphasis added). Based on Article
1 and on the third paragraph of MEC Ordinance No. 343, it is possible
to notice that they present different orientations for Medicine and Health
majors as compared to other majors. While for the Medicine and Health
majors, all the classes, including professional practices of internships and
labs, would be suspended, the classes interrupted in other courses would
be restricted to professional practices of internships and laboratory. In this
case, we may argue that, in this document, it is implied that professionals
from all majors, except the medical ones, may graduate by attending remote
classes.

Two days later, on March 19th, Ordinance MEC No. 345 changed
some paragraphs of this article in the decree. We highlight the changes made
in the third paragraph: “It is prohibited to replace the classes referred to in
the caput to professional internship and laboratory practices” (BRASIL,
2020b, p. 1 our translation). Medicine and Health majors were excluded from
this paragraph and included in the fourth paragraph: “Specifically for the
Medicine and Health majors, it is only authorized the replacement that
is treated in the caput to theoretical-cognitive courses from the first to
the fourth year of the specified major” (BRASIL, 2020b, p. 1 our translation.
Emphasis added). If, in the previous ordinance, they had prohibited the
replacement of all in-person courses of Medicine and Health majors by
remote classes, in the new ordinance, the theoretical-cognitive courses could
be remote. In this case, the professional internship of Medicine and Health
majors is still prohibited in the remote mode.

On June 1st, 2020, CNE / CP Opinion No. 5/2020 was published
in The Official Journal of the Union (DOU), providing the “Reorganization
of the School Calendar and the possibility of considering non-classroom
activities to fulfill the standard annual minimum hours due to the COVID-19
Pandemic.” This document was approved two and a half months after the
interruption of in-person classes.

Concerning this specific document (CNE/CP 5/2020), we now focus
on subsection 2.15 which provides for Higher Education. While Article
One of MEC Ordinance No. 343, previously explained, authorized remote
classes for all the courses, except internships and laboratories, in Opinion
CNE / CP 5/2020 they atgue that:
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Even though this measure expands and allows the continuation
of the suspended classes, it restricts the perspective of
Technologies and methods and for virtual laboratories and
interaction processes which could enable practical activities
and internship programs in working places for certain areas
and professional fields (BRASIL, 2020c, p. 17, our translation).

This specific document, therefore, states that it is necessary to
extend the offer of remote classes to all courses, including internships and
laboratories. However, there are two ideas in this excerpt that are important
to analyze: (1) authorization of remote practical activities and internship;
(2) authorization of remote practical activities and internship for certain
areas and professional fields.

If, on the one hand, MEC Ordinance No. 343 prohibits remote
practical activities and internship, on the other, the CNE/CP Opinion
No.5/2020 argues that, in this case, students would be missing the
opportunity to learn how to implement appropriate methodologies and
technologies to new contexts. It seems that they are referring to students
who attend different majors. However, in the last phrases of this Opinion’s
excerpt, the information is “[...] for certain areas and professional fields”
(emphasis added). Among the fifteen recommendations for higher
education, the fifth one defines what these “certain” areas and fields of
professional practice would be: “[to] adopt non-classroom activities of
practices and internships, especially to undergraduate and pre-service
teacher majors” (BRASIL, 2020c, p. 18, our translation). The adverb
especially used in this part of the Opinion could be replaced by “exclusively”,
since, throughout the document, there is no recommendation in this regard
for other majors, such as the ones in the field of Health and Medicine, for
example.

If the reason for remote classes for Teacher Education majors is
to allow students to learn how to use methodologies and technologies,
the Health and Medicine internships would not have to be suspended
considering the same reason.

In February 2019, the Resolution No. 2.228/2019 by the Federal
Council of Medicine (FCM) published in DOU “Defines the discipline
of telemedicine as a way of providing medical services mediated by
technologies” (BRASIL, 2019). In addition, in March, 2020, FCM issued
a note recognizing telemedicine as “[...] the possibility of remote medical
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care to fight against COVID-19”. Considering such an orientation, doctors
can make use of technologies to attend to patients in remote appointments.
Therefore, Medicine and Health majors could also be included in the
discussion of CNE/CP5/2020 in relation to remote practical activities and
internships.

Regarding the other discussions presented throughout subsection 2.15
of the Opinion, we highlight three possible reasons for remote theoretical
and practical activities during isolation in Teacher Education courses. One
of the reasons is a bureaucratic one — (1) course completion; and the other
two are pedagogical reasons which are somehow interrelated — (2) experience
with pedagogical practices based on the use of technologies; (3) basic
education, where internships are carried out, is also offering remote classes.

In different parts of the document, they mention the need to offer
remote activities to fulfill the course load: “higher education institutions may
consider using distance education as an alternative to the pedagogical and
curricular organization to replace 800 hours workload” (BRASIL, 2020c,
p. 18, our translation). They give the same reason for the practical activities
of the mandatory internships “[to] guarantee the possibility of course
completion on time”. Therefore, they intend to implement remote classes
for bureaucratic reasons, course load fulfillment, which could be redefined
considering the impacts and changes in societies due to pandemic isolation.

One of the pedagogical reasons for taking remote practical activities
and internships is that undergraduate students are going to have the
opportunity to implement pedagogical practices using technologies.

There is a lot of research on digital technologies and education
(JEWITT, 2008; LANKSHEAR, 2003; NASCIMENTO, 2014; ROCHA;
AZZARI, 2016; BATISTA SILVA, 2014). Nascimento (2014) argues that
basic education students are connected to different digital technologies,
such as personal computers, smartphones, and the internet. She also states
that such digital technologies change the local spaces requiring that we
revisit pedagogical practice theories. Based on these studies, we agree that
it is important that Teacher Education courses offer the opportunity for
future teachers to analyze the use of digital technologies, and identify the
possibilities of using them in their pedagogical practices.

However, learning how to use digital technologies is not only about
learning how to use their tools or resources. It is not enough to learn how to
record a video or to create a discussion forum. Learning how to use digital
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technologies includes adopting a critical view of the digital technologies
used in societies. Because of them, we have new spaces to interact in, such
as, social networks and collaborative encyclopedias. In these spaces we are
not only information consumers, but also, and mainly, information and
knowledge producers (ALMEIDA DE SOUZA, 2020). As a consequence,
we have to behave in an ethical way. It means that we have to acknowledge
and take responsibility for the information and knowledge that we produce
and share. Itis important that we are aware of how responsible we are when
defending one or another point of view (MENEZES DE SOUZA, 2011).

The third reason to justify remote practical activities and internships
in Teacher Education majors is that there is ““[...] a broad process of offering
remote classes for basic education students [elementary, middle and high
school]” (BRASIL, 2020c, p. 17, our translation). That is, it is assumed
that basic education teachers are using digital technologies to teach and
because of that the Teacher Education undergraduate students could join
this experience.

On March 17th, classes at schools were suspended to avoid the new
coronavirus pandemic progress. Shortly after, on March 31st, the National
Education Council (CNE) answered some questions about teaching during
the coronavirus pandemic. The questions were basically related to remote
classes offering legitimacy, and whether such classes could be considered
to guarantee the compliance with the workload. These answers would be
the basis of the Opinion CNE/CP 5/2020, previously mentioned in this
section, which refer to school calendar organization and minimum annual
workload compliance. This Opinion was published on June 1st.

However, some schools started offering remote classes in April.
Because of that, we can argue that authorities decided for remote classes
based on the answers given by CNE on their website, not by an official
document. In these answers, CNE argues that the Guidelines and Bases of
National Education Law (LDB) (BRASIL, 1996) authorizes remote activities
for students in basic education in emergency situations. There are some
suggestions of remote activities, such as: digital media platforms, video,
virtual platforms, social networks, television or radio programs, printed
teaching material. CNE argues that the aims for adopting these solutions
would be to avoid increasing inequalities, school drop-out and school failure.

Besides that, they say that the days in which the students have had
remote classes could be considered to fulfill the workload. In these cases,
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state and municipal authorities and private institutions must ensure: adequate
methodologies and resources; and effective participation and monitoring
of students. If some institutions decide they are not going to have remote
classes, they are supposed to organize their academic calendar in order to
comply with the days and hours mandated by law.

One of the aspects mentioned in the Nova Escola magazine survey,
mentioned in the previous section, is about emotional health. The answers
showed that 66% of the teachers have had to leave work due to health
issues. Sixty-eight percent (68%) of them were affected by anxiety and 28%
reported suffering or having suffered from depression by the time of the
survey. When authorities proposed remote classes, they were considering
that there were (only) two problems to be solved: preventing infection by
the virus and avoiding increasing inequalities, school drop-out and school
failure. Nevertheless, based on teachers’ answers (how different would they
be from the students’ answers?), we can argue that remote classes may also
cause other problems, such as emotional ones.

As for the bureaucratic/pedagogical aspects, teachers said that they
were having trouble adapting to the remote classes structure. Besides
that, 51.1% of teachers reported lack of preparation. They had not had
any preparation from their networks or maintainers to work. Teachers
also informed that students did not have electronic equipment. As a
consequence, their access is limited not only to do the tasks, but also to
contact with teachers. While in private schools 59% of students have
participated in remote activities, in public ones, student participation is
limited to 32%. Apart from that, teachers complain about the high demand
for results and for individual assistance to families.

The first orientations of CNE in March focused on the authorization
of remote classes to fulfill the workload and to teach the planned contents.
Somehow;, they showed that they were worried about students learning when
they called attention to the importance of ensuring adequate methodologies
and resources and effective participation and monitoring of students.
However, they did not mention other aspects that are also important and
which were evident in teachers’ answers for Nova Escola magazine survey
—lack of equipment and limited access to remote classes, to mention some.

Neither CNE nor Nova Escola magazine surveys have considered
other aspects that affect people who are members of groups from “south
of quarantine”. For Sousa Santos (2020, p. 15), these groups have something
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in common, they “suffer from a special vulnerability that precedes the
quarantine and worsens with it.” One example of these groups are the
people who live in poor neighborhoods. They do not have or have very
limited access to sanitation, water, electricity, health care etc. By living in
these contexts, students not only have difficulties accessing remote classes
for not having the equipment but may also develop physical and emotional
health problems due to their social conditions.

How can we ensure that the way CNE Opinion and the other
institutions are considering remote classes as a solution during the pandemic
is not going to cause or deepen inequalities, school drop-out and failure for
students from the “south of quarantine”? In the next section, we present the
analysis of a proposal issued by the federal university in which the authors
of this paper are faculty members. It is a Public Call that was based on the
documents analyzed here: MEC Ordinance No. 343; MEC Ordinance No.
345; and CNE / CP Opinion No. 5/2020.

4 A virus and local educational decisions

On June 1st 2020, a video was posted on the official YouTube page of
the Federal University of Sergipe, where the authors of this article work as
professors. It was an announcement, made by the Dean of Undergraduate
Studies, about a special semester in which the various departments could
offer courses to the academic community, remotely, due to the COVID-19
pandemic. He mentioned that details about the proposal could be found on
the Public Call that was issued on May 28th. The university posted an official
note about the special semester on its website on May 29th. The Dean of
Undergraduate Studies also gave an interview for alocal News TV channel,
making the announcement known by a wide audience.

The coordinator of the Board of Representatives of the English
Majors, as well as the students’ representatives received emails, WhatsApp
messages, and phone calls immediately after the announcements. Students
were eager for answers and details about the courses. Some were worried
because they feared they could/would be excluded from that process, due
to their poor access to the Internet and/or to good equipment; elements
that are, after all, essential to enable students to attend classes remotely. In
reality, students and teachers were unable to define the best path to follow.
The university’s various departments had not yet analyzed the proposal
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(Public Call N.12/2020/PROGRAD /UFS, 2020), which was based on
what was issued by the Education Ministry/ MEC: Ordinance No. 343 and
Ordinance No. 345; and by the National Education Council/CNE: CP
Opinion No. 5/2020, as for the measures higher education institutions had
to take considering the current pandemic crisis.

The Department’s Boards of Representatives for the Language
Teaching Education Majors (English; Portuguese/English; Portuguese/
French; Spanish; and Portuguese/Spanish) held meetings to discuss this
important and complex issue, which resulted in a document that is here
discussed. The first big challenge to be faced was related to the extremely
short deadline provided by the university, considering the crucial decisions
the departments were expected to make. The Board of Representatives
of the Department’s English Majors (composed of 12 faculty and 02
students), of which the authors of this paper are members, met on June 4™,
to analyze the university’s proposal. After pondering the pros and cons of
the document issued by the institution, the Board decided, unanimously, not
to participate in the special semester, being contrary to the terms that were
proposed in the Public Call N° 12/2020/PROGRAD/UFS. A document
was prepared and addressed to the Dean of Undergraduate Studies stating
our position and concerns. What follows is the description of the main
elements the Board highlighted in a document to justify its decision.

The first point presented was related to the understanding that such
an important subject should have been discussed in a broader manner, not
only by a small committee. The participation of the various departments’
representatives — professors, undergraduate students, and the administrative
staff —should have been considered, as well as a survey with all the university
community should have been conducted. It was also pointed out that the
deadline provided for the departments to analyze the university’s proposal
was not sufficient due to the complexity of the moment, when societies
are facing a pandemic that has been affecting all of us, worldwide, as it has
been argued along this paper. The Board understood that the university
was probably trying to answer part of the society’s and of the academic
community’s pressure as for a solution to the problem of having the
beginning of the semester postponed, not to mention the pressure imposed
by the government on public servants in general and more specifically, on
educators, as previously discussed in this article.
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Due to the nature of the current crisis, however, it was pondered
that any measures taken by the university should consider what Sousa
Santos (2020) points out when talking about the impact of the pandemic
of COVID-19, and the potential knowledge societies can build from
this experience. The author mentions a common debate from the field
of Social Sciences, which raises the following question that is connected
to the concerns of the Board: “[...] whether the truth and the quality
of the institutions of a given society are better known in situations of
normality, of current functioning, or in exceptional situations, of crisis”
(SOUSA SANTOS, 2020, p. 5, our translation). With that in mind, the
analysis conducted by the Board intended to help our university to manage
the challenges we are now facing, in this period of crisis, with caution,
professionalism and social responsibility.

The second point was regarding a survey that was conducted by the
university with the objective of finding out about the profile of its students
as for their access (or not) to the Internet and to equipment that is required
for them to attend classes remotely (notebooks, smartphones etc.). The
results, however, were not available by the time the departments were asked
to decide whether to join the new semester. The Board understood that the
lack of that relevant piece of information could affect their judgment, which
could lead to a situation of exclusion. It was highlighted that any debate
about education should always consider that, and with the pandemic of
COVID-19, situations of social inequality should now be viewed through
magnifying glasses.

In the same local document, students’ representatives also shared their
concerns as for that possibility, when they mentioned that a considerable
number of students have already been facing difficulties, on a regular basis,
as for the points already mentioned. Besides poor Internet connection,
some do not even have good equipment or even any equipment to prepare
their homework assignments and/or to conduct research, let alone to attend
remote classes. Moreover, to attend English language classes, which require
the use of specific strategies and methodologies in order to achieve good
communication among all involved in the teaching and learning process.

Added to that, the third and fourth points were related to a basic
principle that must be part of the foundation of any educational action:
the search for social inclusion. We stated our concern about the access
of students who present any physical difficulties/disabilities that could,
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somehow, prevent them from attending remote classes. No information was
provided by the university as for the number of students who would need
special support, such as specific pieces of equipment and/ot special tutoring.

In a broader sense, considering what has already been pointed out
along this paper, schools and universities have been asked to change in-
person to remote teaching practices and this process involves not only the
adoption of digital technologies, but also appropriate teacher education.
When the Board highlighted the need for faculty to be better prepared
before any semester is offered, it was considered not only the development
of technical skills but also, and mainly, that appropriate teacher education
must focus on how to deal with remote education, problematizing its
particularities, tools and methodologies. Even though the university had
already started providing teachers with some sort of preparation (of the
one-size-fits-all kind), the courses offered were not enough to help teachers
be prepared to face the new reality. After all, it is not the case of just offering
courses for all professors, neither transferring pedagogical practices that
were applied to regular classes (in-person) into remote classes. On the
contrary,

a long history of research into teachers’ professional
development suggests teachers gain most from professional
development experiences that are not delivered by expert-
outsiders and that are not one-size-fits-all, one-shot sessions
on how to do something better. [...] Instead, research suggests
what works includes things like sustained and supported
opportunities to learn something new or to learn about
something familiar more deeply, learning opportunities that
are grounded in immediate teaching contexts, encouragement
to change classroom and school practices in innovative ways,
enacting social theories of learning to shape collaboration
among fellow teachers, fluid leadership and expert roles within
a professional learning group or space, and a conviction that
what’s being learned is going to be useful or beneficial to
students [...] (KNOBEL; KALMAN, 2016, p. 3).

Another point of utmost importance was about the deadline
proposed in the document for the departments to choose which course
components to offer in the special semester, “considering the analysis of
the pedagogical needs indicated by the various Boards of Representatives”
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(UFS, 2020, p. 3). The decision-making process, according to the Public Call,
should consider two types of course components: 1. Elective theoretical
components that hadn’t been offered on a regular basis, and whose choice
should consider students’ demands/interests; 2. Mandatory theoretical
components, mainly the ones with high index of failure. The objective was
to provide students with the chance of regularizing their school records.
The university proposal also stated that the course plans should indicate
the number of professors involved, the pedagogical tools required, details
about methodology, evaluation system, and any information considered
necessary to the development of remote classes. The Board considered it
was not feasible to answer the deadline proposed by the university (May 29th
to June 09th) because that kind of analysis demands time to be conducted,
considering the elements already highlighted in this text.

Not only methodological and technical issues were considered by the
Board of Representatives in its analysis. Even though the proposal was not
mandatory, it was understood that it provoked expectations in students,
increasing the level of anxiety, mainly in the faculty members, due to reasons
already pointed out: lack of time to prepare materials, to get appropriate
teacher education, to adapt in-person methodologies to remote education;
to make decisions as for which course components to offer; besides raising
questions about whether or not all students would have the means to attend
remote classes.

As stated in the document issued by the Board, the Central Students
Directory (DCE) was also contrary to the terms proposed in the Public
Call 12/2020/PROGRAD/UFS. The first point highlighted was that the
university had not provided them with data about the survey conducted
with students about their access to the Internet and to digital technologies.
From their knowledge about the difficulties many students face on a regular
basis, concerning those issues, it was crucial to know how many students
would be excluded from the special semester. They had pointed out that
many students already depended on the university structure to access the
Internet to do research and to send their homework assignments to their
professors. More than that, they were aware that some students needed to
make use of computers from the university library, for instance. The DCE
also considered that the deadline proposed in the document was not enough
to ensure the quality of the teaching/learning process, pointing out the
reasons already highlighted here regarding faculty concerns.

Rev. Bras. Linguist. Apl., v. 21, n. 2, p. 497-520, 2021 515



Thus, considering the optative nature of the special semester; that
the regular semesters would be offered as soon as possible; and considering
the role public universities must embrace, of diminishing social inequality
through education, the DCE understood that the offer of a special semester
in the terms presented in the Public Call would not fully attend students’
needs. On the contrary, the university could be contributing to the increase
of social inequality if only students who present the means to attend remote
classes would have the ‘privilege’ to choose whether or not to attend the
special semester.

In view of what was exposed here, through the voices of faculty
and students as documented locally, in the understanding that the public
university must excel in decision-making based on the democratic exercise
of dialogue, the Board of Representatives of the English Majors issued the
document to be addressed to the Dean of Undergraduate Studies, stating
their decision for not offering courses in the special period, with a request
for further clarification regarding the points listed. This session was thus
written based on such documentation.

5 Final remarks

As mentioned in the beginning of this article, since we always have
to choose a path to follow, we also have to analyze the possibilities and the
consequences of our choices. The path chosen by MEC and CNE was
the one with remote classes and practical activities and internships. Such
choice negatively affects both students from basic education and pre-service
teachers. Thus, we understand as part of our job as applied linguists to
question those decisions and their subsequent consequences locally, as we
understand that educational policies are immersed in a broader political
arena, now highly neoconservative.

There are many basic education public schools offering remote classes
for their students based on the CNE orientations, that present remote classes
as a solution to avoid increasing inequalities, school drop-out and school
failure. As we all know, societies have been unable to solve social problems
before the pandemic. Therefore, in the last few months, we have been facing
the increase of poverty as well as physical and emotional health problems.
Faced with this reality, authorities should ensure that people have access to
adequate minimum resources to live — food, home, hospital, medicine — and
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access to remote classes — proper equipment and internet for both teachers
and students; courses for teachers to learn how to use digital technologies
or how to create specific content using video, television or radio programs
or printed teaching material, as suggested by CNE.

When the CNE authorizes pre-service teachers to have practical
activities and internships during remote classes in basic education schools, it
seems that they are ignoring or pretending not to see all the problems people,
especially from “south of quarantine”, are facing to survive and to have
access to remote classes. That attitude reinforces how anti-intellectualism has
played an important role in the Brazilian society. After all, are researchers and
educators being heard on that matter? This attitude has echoed throughout
the country and in different local policies, such as the case analyzed in the
last section of this article. Should faculty accept the conditions of the call
without questioning? What is our role as teacher educators in a public higher
education institution? What should be the answer of public higher education
institutions to this moment of crisis as for not promoting social exclusion?
These are some of the points addressed in the local document discussed.
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